
FileCompileBySecondBatch

ENG512

Managementlanguagethreeothername.

Languagemanagement–alsoknownas

 languageplanning

 languageintervention

 languageengineering

 languagetreatment

 referringtodirecteffortstomanipulatethelanguagesituation

Factorswhenonelanguageisimposedbyastate.

Powerfulgroups impose theirlanguage on the less powerful.In some countries,

childrenareschooledinalanguagespokenonlybyapowerfulminoritywithinthe

country,andnotbythemajorityofspeakers.Thiseducationalpracticeprivilegesthose

whospoketheimposedlanguageathome,severelycurtailingeducationalopportunities

forthosewhowereschooledinalanguagetheydidnotunderstand.Thisguarantees

thatthepowerstaysinthehandsoftheIndigenouselite

Differencemacroandmicroalternation

Duverger(2005)makesausefuldistinctionbetweenmicro-alternationandmacro-

alternationinbilingualeducation.Macroalternationreferstoacertainnumberof

courses,oroflessonswhichform adidacticunity,taughtprimarilyinoneortheother

languageandwheretheuseofagivenlanguageacrossthecurriculum isclearly

identifiableandhighlyvisible.Micro-alternationoccurswhenacourse,whichis

predominantlyhandledinonelanguage,makesuseofelementsoftheotherlanguage.

AsDuverger(2005)says,“Macro-alternationisprogrammed,institutionalized,

demanding;micro-alternationaddssuppleness,flexibility,andefficiency.The

combinationofthetwoissubtle.”

Twoteacherstwoclassroom withexample

Thisisthestrictestofthisteacher-determinedseparation.Itcombinesteacher-

determinedwithtimedeterminedseparation.Hereoneteacherteachesinonelanguage

atsometimeofday,whileatthesametimeanotherteacherteachesintheother

language.Atanalternatetime,thetwoteachersswitchchildren.Forexample,ina

bilingualChinese–Italianschool,teacherAteachesgroupAinChinesewhichconsists



oftwenty-fivechildren.Atthesametime,teacherBteachesanothertwenty-fivechildren

inItalian,groupB.Atsomedeterminedtime(afternoon,thenextday,thenextweek)

teacherAteachesgroupBinChinese,whereasteacherBteachesgroupAinItalian.

Thisarrangementisknownasside-by-sideandrequires,attheprimarylevel,two

teacherswhoarebilingualbutwhoineffectfunctionasamonolingualteacher.

Languageborrowingwithexample

whenbilingualscommunicatewitheachothertheycanmakesimultaneoususeofthe

resourcesofeachoftheirlanguages,forexamplebyborrowingwordsfrom one

languagewhileusingtheother(loanwords)orbydevelopingmixedorswitchedcodes

whicharegovernedbytheirownspecificrules.Thereisanattempttocorrelatethe

degreeofbalanceofbilingualswithahighlevelofcompetenceinrule-governedcode-

switching

Whycodeswitchingimposeonteachersineducationprogram

Random code-switchingisoftenthewayinwhichbilingualteachersuselanguagesin

transitionalbilingualeducationclassrooms.Thatis,theyusetwolanguagestoteachthe

samecontentconcurrentlywithfrequentshiftingbackandforthbetweenthetwo

languageswithinalesson,andwithlittlethoughtastowhytheyaredoingso.The

teacherswitcheslanguagestoimitatethelanguagewhichthechildhasused.Yet,other

times,teacherscode-switchtoengageemotionallywiththechildortakedisciplinary

actions.

Whya2ndlanguageisimportantinhisorherearlyage.

Manyhaveproposedthatthereareadvantagestotheearlyintroductionofasecond

languageinschool(CenozandGenesee,1998:28).Thisisbasedonthewidespread

beliefthatearlierisbetterforbilingualism yet,thereseem tobenoage-related

differencesintheprocessoflanguagelearning

Long,1990;Scovel,1988),empiricalevidenceinfavorofacriticalperiodforL2

acquisitionhasbeenequivocal,withsomestudiesclaimingevidenceforthecritical

periodandothersevidenceagainstit.

Whereassomereporttheimpressiveprogressofstudentsstartingatthesecondary

level,othersfindthatstudentsstartingatkindergartendobetter.Butthedifferences

betweenearlyonsetandlateonsetofbilingualism inschoolarenegligiblebythetime

studentsareinsecondaryschool

Whatshouldbetheratiooftimeallocationacrosstwolanguagesinthecurriculum?

Developmentalbilingualeducationprogramsalsooftenuseaslidingallocation.The

initialinstructionusuallyfollowsa90:10relationshipwiththeminoritizedlanguageused

for90percentofthecurriculartimewhileitisstrengthenedAsthepowerofthe



languagesequalize,theotherlanguagemaybeallocatedequaltimeinthecurriculum

buttherearealsodevelopmentalbilingualeducationprogramswhichare50:50orthat

allocatethetwolanguagesindifferentcombinations.

Whichconcernsshouldbeencouragedtoaccessmultiplelinguisticandcultural

resources?

CulturallyappropriatecomputerprogramsintheindigenouslanguagesofPakistanwill

supportandstrengthentheselanguages.Theywillbringthem moreprestigeandmay,

perhaps,encouragepeopletofeelthattheytoocanbeusedinmoderndomains.The

majorPakistanilanguagesaretoolargetobeendangered.However,theyneedtobe

givenmoreprestigetotaketheirrightfulroleinthedomainsofpower.

Twoteacherstwoclassroomsadvantagesanddisadvantages

Oneadvantageoftheside-by-sideteachingarrangementisthatteachersuseonlyone

languageinteaching,andonlyneedtoprepareinonelanguage.Anotheradvantageis

thattheteachers’bilingualism andilliteracydonotneedtobefullydeveloped.Thatis,it

ispossibletousetwobilingualteacherswhoareonlyreceptivebilinguals,ableto

understandthechildrenandtexts,butnotcompletelyliteratetoteachintwolanguages.

Thedisadvantageofthisarrangementattheelementarylevelisthatteachersteachtwo

groupsofstudents,andthus,havetoteachdoublethenumberofchildren.Forexample,

teacherAabovewillteachatotaloffiftychildren,insteadoftwenty-five

Powerfuldescriptionoftwolanguagesuse

Fu(2003)providesapowerfuldescriptionofhowtwolanguages–ChineseandEnglish–

canbeusedtoexpandtheoralandwrittenabilitiesofChineseimmigrantchildrennew

totheUnitedStates.ByencouragingstudentstouseChineseinwritingEnglish,notonly

dostudentsnewtoEnglishdevelopwritingfaster,butexplicitcross-linguisticanalysis

canoccur.ChinesestudentsinthisschoolbecomeawareofthefactthatEnglish,unlike

Chinese,hasverbtenses,andthatEnglishverbs,unlikeChinese,changeendingsand

theyareexplicitlymadeawareofthefactthatEnglishhassubjectandobjectformsof

pronouns,whereasChinesedoesnotbutbesidesallthesecomparisons,Chinese

childrenaretaughttoreflectontheirowndevelopmentasChinesereaders,ontherole

ofgraphicmemoryinrememberingChinesecharactersandintherelationshipbetween

shapeandmeaning.ChinesechildrenreflectontheotherstrategiestheyuseasEnglish

readers,phonicsandmeaning-basedapproaches.

Howlanguagesaffectpolitics

Languageis‘intimatelyrelatedtothedistributionofsocialpowerandhierarchical

structuresinsociety.Languagenotonlyfacilitatesaccesstoknowledgebutalso

mediatesparticipationinandengagementwiththesocialworld.Itfilterscontrolover

resources,demarcatesthehorizonsofwhatisbothknowableandachievable,and

delimitsfreedom ofchoiceandeffectiveopportunitiesforwiderparticipationand



accesstovaluedgoals.Themultidisciplinarystudyexploresthepoliticalimplicationsof

languagesineducationinprivateandgovernmentschools,andtheirroleinstructuring

inequalityintermsofwideningparticipationandaccess.

Monoliteratebilingualism inMaliwithexample

Thisbilingualarrangementrequiresthatliteracybereservedonlyforthedominant

language.Thelocalvernacularisneverreadorwritten;itismerelyusedtosupport

understandingsandinstruction.Anexampleofthismonoliteratebilingualarrangement

istheoneusedinMali.Since1994,Malianteachershaveusedwhattheycall

pé dagogieconvergent(convergentpedagogy)inwhichthereisconvergence,or

simultaneoususeofboththechildren’smothertonguesandFrench.Duringthefirst

stagesanduntilfifthgrade,whenFrenchbecomesthemedium ofinstruction,the

thirteennationallanguages,BambaraandFulfuldebeingthemostprevalent,areusedto

encouragedialogueandstorytelling,withFrenchonlyusedinwrittenexpression(Traore,

2001).

Term translanguaging

.Whendescribingthelanguagepracticesofbilingualsfrom theperspectiveoftheusers

themselves,andnotsimplydescribingbilinguallanguageuseorbilingualcontactfrom

theperspectiveofthelanguageitself,thelanguagepracticesofbilingualsareexamples

ofwhatweareherecallingtranslanguaging.Translanguagingsaremultiplediscursive

practicesinwhichbilingualsengageinordertomakesenseoftheirbilingualworlds.

Translanguagingthereforegoesbeyondwhathasbeentermedcode-switching,

althoughitincludesit,aswellasotherkindsofbilinguallanguageuseandbilingual

contact.

TranslanguagingforusextendswhatGutié rrezandhercolleagueshavecalled“hybrid

languageuse,”thatis,a“systematic,strategic,affiliative,andsense-makingprocess”

Placedetermined

Thisreferstosituationswhereoneparticularclassroom isusedforinstructioninone

language,andadifferentclassroom forinstructionintheother.Thisisthestructure

usedinmanyEuropeanclassroomsandalsoinmanyCanadianimmersionbilingual

educationprograms.Ineachroom,onlyonelanguageisdisplayedandusedbythe

teacherandthechildren.Mostsecondaryschoolsalsousethisarrangement.Insome

classrooms,theleftsideisforonelanguage,therightfortheother.Inothers,different

colorsareusedforthetwolanguages.Forexample,intheUnitedStatesitisquite

common,aswehavesaid,forteacherstowriteinblueforEnglishandredforSpanish.

ofmultilingualism ingeneral.

Advantagesanddisadvantages;

Theadvantageofthisarrangementisthatitprovidesa“language-surround,”acontext



inwhichchildren’slanguagedevelopmentissupportedbyenablingthem toonlyhear,

see,read,andwriteinthatparticularlanguage.

Thedisadvantageisthatthechildrenhavetochangerooms,difficultinearlyprimary

education.Anotherdisadvantageisthatitdiscouragescontrastiveanalysesofthetwo

languages,astrategythatmightbeusefulinthelaterstagesofbilingualdevelopment

Languageideology

Languageideologiesrepresenttheculturalsystem ofideasaboutsocialandlinguistic

relationships,inadditiontopoliticalandmoralinterests.Attitudes,values,andbeliefs

aboutlanguagearealwaysideological,andareenmeshedinsocialsystemsof

dominationandsubordinationofgroups,relatingtoethnicity,class,andgender.Oneof

themostpopularideologiesispreciselythatthereis,orthattherehastobe,alink

betweenlanguageandidentity

Languageandidentity

Thereisareciprocalrolebetweenlanguageandidentity;thatis,languageuse

influencestheidentityformationofthegroup,whileatthesametime,theidentityofthe

groupinfluencesthepatternsofattitudesandlanguageuses.Individualandsocial

identityaremediatedbylanguagewithspeakerscreatingspeechactsasactsof

projectioninwhich“theindividualcreatesforhimselfthepatternsofhislinguistic

behaviorsoastoresemblethoseofthegrouporgroupswithwhichfrom timetotime

hewishestobeidentified,orsoastobeunlikethosefrom whom hewishestobe

distinguished.

Recursivebilingualism

Theconceptisusedincaseswhenbilingualism isdevelopedafterthelanguage

practicesofacommunityhavebeensuppressed.Whenacommunityengagesinefforts

torevitalizetheirlanguagepractices,thisiscalledrecursivebilingualism as,forexample

inthecaseoftheMaoriofAotearoa/NewZealand,individualsarenotstartingfrom

scratchandaddingsimplyasecondlanguage.Theancestrallanguagecontinuestobe

usedintraditionalceremoniesandbymanyinthecommunitytodifferentdegrees.

Therefore,bilingualism isnotsimplyadditive,butrecursive.

(BICS)explain

Cummins(1981b)hascalledthisuseoflanguage,languagepracticesthatare

supportedbymeaningfulinterpersonalandsituationalcues,“contextualizedlanguage.”

Contextualizedlanguage,supportedbyparalinguisticcues,iswhatoneusesforbasic

interpersonalcommunication,whatCumminscalls“BICS.”

Benefitsoftranslanguaging

CenWilliamsseesfouradvantagestotranslanguagingwhicharedeeperunderstanding

ofthesubjectmatter,developmentofcompetenceintheweakerlanguage,



home–schoolco-operation,andintegrationoffluentspeakerswithearly-levellearners

(asdiscussedbyBaker,2001).

Subtractivebilingualism

Whenmonoglossicideologiespersist,monolingualism andmonolingualschoolsarethe

norm,itisgenerallybelievedthatchildrenwhospeakalanguageotherthanthatofthe

stateshouldbeencouragedtoabandonthatlanguage.Inthismodel,thestudentspeaks

afirstlanguageandasecondoneisaddedwhilethefirstissubtracted.Theresultisa

childspeaksonlythesecondlanguage.Thisbilingualism ischaracterizedbyincreasing

lossoflinguisticfeaturesofthefirstlanguage.

Twolanguagesystem?

ThroughalongitudinalstudyofsimultaneousFrench-Germanbilingualchildren,he

arguesthatgrammaticalprocessingisinfactpossiblemuchearlierthanisusually

assumedonthebasisofanalysesofmonolingualchildlanguage.Hefurtherspeculates

thatthisearlydevelopmentofgrammaticalprocessingabilitycouldbeexplainedbythe

factthatthetaskofacquiringtwolanguagesystemsasthechildisthoughttohave

developedortobedevelopingtwoseparaterepresentationsofhis/herlanguage

systemsor,alternatively,tohaveovercomethelinguisticconfusioncharacteristicofthe

earlierstage.Heorshebeginstoswitchsystematicallybetweenlanguagesasa

functionoftheparticipants,thesetting,thefunctionofthemessage(e.g.toexclude

others),itsform (e.g.narration),andtoalesserextent,thetopicofconversation.

Simultaneouslyrequiresmoreattentiontoproblemsofform,ratherthanrelyingon

semantic-pragmaticstrategiesalone.

5modelsofbilingualism

ModelsofBilingualism;

 SubtractiveBilingualism

 AdditiveBilingualism

 RecursiveBilingualism

 DynamicBilingualism

 Plurilingualism

Responsiblecodeswitching

Responsiblecodeswitchingmeanstocarefullycontrolthequantityandqualityof

switchingbetweenlanguagesintheclassroom soastoservetheobjectiveofthe

lesson.

Ithasbeenfoundthatteachersusecode-switchingtofocusorregainstudents’



attentionandtoclarifyorreinforcelessonmaterial.However,thatteachersmust

monitorboththequantityandthequalityoftheircode-switching

GIDS

InFishman’sGradedIntergenerationalDisruptionScale(GIDS)(1991),thehigherthe

score,thelowerthelanguagemaintenanceprospectsofagroup.TheGIDSprovidesa

waybywhichethnolinguisticgroupscanassessthethreatenedstateoftheirlanguages

Explainthe2stagesDifferencebetweentranslanguagingandcodeswitchingaccording

toBaker

AccordingtoBaker(2001),translanguaging,developedspecificallyasacurriculum

arrangementbyCenWilliamsinWales,involvesthehearing,signing,orreadingof

lessonsinonelanguage,andthedevelopmentofthework(theoraldiscussion,the

writingofpassages,thedevelopmentofprojectsandexperiments)inanotherlanguage.

Thatis,theinputandoutputaredeliberatelyindifferentlanguages.

Baker(2001)clarifiesthattranslanguagingisnotaboutcode-switching,butratherabout

anarrangementthatnormalizesbilingualism withoutfunctionalseparation.Whatmakes

translanguagingdifferentisthattheassignmentofonelanguagetobeinputoroutputis

systematicallyvariedsothatstudentsgetanopportunitytousebothlanguages

receptively(understandingandreading)andproductively(readingandwriting).Baker

addsthatthiskindofdeliberateandsystematicconcurrentuseoftwolanguagesis

especiallyusefulatthesecondaryandtertiarylevel.Inmostbilingualcurriculum,

translanguagingisevenmoreflexiblethanwhatCenWilliamsdescribes.

Whatroledoestheteacherplayinbilingualeducation?

Despitecurriculararrangementsthatseparatelanguages,themostprevalentbilingual

practiceinthebilingualeducationclassroomsisthatoftranslanguaging.Here,students

uselanguageappropriately.Althoughteachersmaycarefullyplanwhenandhow

languagesaretobeused.

Pedagogically,teachersplancontentandlanguageobjectivesconcurrently.Themethod
promotestheuseoflanguagethatisslowandsimplified,withguardedvocabularyand
shortsentences,whilethegradelevelcurriculum isused,althoughmodified.Teachers
generallyusethematicinstruction.Immersionmethodologyisalsousedthroughoutthe
worldforrevitalizationoflanguagesbuttheimmersioninstructionmethodisalsoused
incountriesthatdonotsupportbilingualism andhasbecomemostpopularin
monolingualinstructionforimmigrantsandrefugees,underthelabel“sheltered
instruction.”
Advantagesoftranslanguaging

CenWilliamsseesfouradvantagestotranslanguagingwhichare;

 deeperunderstandingofthesubjectmatter

 developmentofcompetenceintheweakerlanguage



 home–schoolco-operation

 Integrationoffluentspeakerswithearly-levellearners.

Attritionoflanguageperpetuates

Forsome,code-switchingreferstothebilingual’sabilitytoselectthelanguagein

responsetoexternalcuesandaccordingtothepropertiesofthelinguisticsystem;code-

mixingontheotherhand,referstocombiningelementsfrom eachlanguagebecause

thespeakerdoesnotknowhowtodifferentiatebetweenthem (Meisel,1989).Code

mixingisusuallyaccompaniedbyreductioninthelinguisticformsandtheusesofthat

languageasaresultofaprocessoflanguageattritionorloss.

.

HowTranslanguageisdone.GiveExample

Whendescribingthelanguagepracticesofbilingualsfrom theperspectiveoftheusers

themselves,andnotsimplydescribingbilinguallanguageuseorbilingualcontactfrom

theperspectiveofthelanguageitself,thelanguagepracticesofbilingualsareexamples

ofwhatweareherecallingtranslanguaging.Weborrowthisterm from CenWilliams

(citedinBaker,2001)whousedittonameapedagogicalpracticewhichswitchesthe

languagemodeinbilingualclassrooms,forexample,readingisdoneinonelanguage,

andwritinginanother.

BenefitsofchildrenlearningSecondlanguage.

Bilingualchildrentendtohavemoremetalinguisticskillsanddivergentthinkingthan

monolingualchildren,thusenablingthem toplaywithwordsandsoundsofwordsmuchmore

thanthosewhoaremonolingual.

Viewandpreview

Fiveflexiblemultiplebilingualarrangementscandevelopthemultiplicityofmultilingual

practicesthatareimportanttoday.Thesecondarrangementiswhatwecallpreview,

viewandreview.Howmultiplelanguagesareusedforeachofthesethesectionsthatis

forintroducingalesson,studyingalessonandthenreviewingthecontentitself.

Mothertongueinpolitics.

Anothercommonconceptnowchallengedisthatofmothertongue.TheUnitedNations

definesmothertongueas“thelanguageusuallyspokenintheindividual’shomeinhis

earlychildhood,althoughnotnecessarilyusedbyhim atpresent.”Thisdirectivestates

thatmemberstatesshouldpromotetheteachingofthemothertongueandtheculture

ofthecountryoforiginintheeducationofmigrantworkers’children.

Howmonolingualcommunitieschangetheirstyle.

Itiswellrecognizedthatbilingualcommunitiescode-switchasawaytoachievetheir

fullrangeofexpression.Thatis,justasmonolingualcommunities’style-switchfrom



moreformaltomoreinformalregisters,bilingualcommunitiescode-switchbecause

theyhaveattheirdisposalmorethanonecode.

Definestrictseparation.

Bilingualeducationprogramsfollowingadditivebilingualframeworksusuallyfollowthis

structure.Thisisusuallywhathappens,forexample,inprestigiousbilingualeducation,

immersionbilingualeducation,andmaintenancebilingualeducationprograms.

Decisionsastohowthelanguagesaretobeseparatedfollowoneoffourstrategies:

time-determinedseparation;teacher-determinedseparation;place-determined

separation;subject-determinedseparation.

Thresholdhypothesis

Transmissionpedagogyisbuiltonawesternempiricaltraditionwhichviewsknowledge

asseparatefrom theknowerandasacollectionoffactsandconcepts.Learningis

viewedastheconsumption,storage,memorization,andreproductionofinformation.

Thus,studentsareperceivedasemptyvesselsorbucketsthathavetobefilled,asthey

receiveknowledgefrom teachersandtextbooks.Teacher’sbreakdowninformationinto

smallpiecesandproceedinalinearfashion,attemptingtocovercontentandgoing

from themostbasictothemostcomplex.Constructivistpedagogy,ontheotherhand,

isbuiltontheconvictionthatlearningshouldinvolvesocialnegotiationandinteraction

withothersinauthenticcontextsthatarerelevanttothelearner.Inthistradition,

teachersserveprimarilyasfacilitatorsoflearning(Cummins,2001;VillegasandLucas,

2001).(From handouts)

The thresholdhypothesis isahypothesisconcerning secondlanguageacquisition set

forthinastudybyCummins(1976[1])thatstatedthataminimum thresholdin language

proficiency mustbepassedbeforeasecond-languagespeakercanreapanybenefits

from language.Italsostatesthat,inordertogainproficiencyinasecondlanguage,the

learnermustalsohavepassedacertainand ageappropriate levelofcompetenceinhis

orherfirstlanguage.(Thisisgoggled.BecauseIcouldn’tfindmorerelevantcontent

from handouts.)

Threeaspectsoftranslanguaging

Translanguagingisthustheonlydiscursivepracticethatcanincludeallfamilymembers

Translanguagingisanimportantpracticeamonglanguageminoritychildrenwhoserve

astranslatorsfortheirparentswhodonotspeakthemajoritylanguage.

Translanguagingsaremultiplediscursivepracticesinwhichbilingualsengageinorder

tomakesenseoftheirbilingualworlds.

Bilingualeducationcurriculum

Thelanguagesofabilingualeducationcurriculum canbearrangedeitherbystrictly

separatingthem orbyusingthetwolanguagesflexibly.Flexiblelanguagearrangements



canbeoftwotypes–thosewhichleadtoconvergence,whichistheresultofthe

dominanceofonelanguageovertheother,andthosewhichleadtomultiplicityof

languages.Thus,wetreatthreedifferenttypesoflanguagearrangements:strict

separation;flexibleconvergence;flexibilitymultiplicity

Fivelanguageshiftprincipleswithoneexample

Languageshiftisdefinedasthechangefrom theuseofonelanguagetotheuseof

anotherlanguageacrossgenerations;languageattritionisashiftoccurringwithinone

individual.

Languagebehaviorisbasedonthefollowingfiveprinciples:

(1)Thereisaconstantinteractionbetweenthesocietalandtheindividualdynamicsof
language.

(2)Therearecomplexmappingprocessesbetweentheform oflanguagebehaviorand
thefunctionsitserves.

(3)Thereisareciprocalinteractionbetweencultureandlanguage.

(4)Self-regulationcharacterizesallhigher-orderbehaviors,andthereforelanguage.

(5)Valorizationiscentraltothesedynamicinteractions.

Whenenoughindividualsstartchangingtheirlanguagebehavior(e.g.usingFrench
insteadofEnglish),thiswillinturnmodifylanguageuse.

Wecandecidethatcodeswitchingmethodisbesttouseintheclassroom bylookingat

inclassroom.

Ithasbeenfoundthatteachersusecode-switchingtofocusorregainstudents’

attentionandtoclarifyorreinforcelessonmaterial.Code-switchingisascaffolding

techniqueinbilingualclassrooms,makingtheadditionallanguagemore

comprehensible.Itisnotnecessarilycode-switchingthatisbad,butratherhow

languageisused,andbywhom,thatshapesthestudents’perceivedvalueofthetwo

languagesinabilingualclassroom affecttheoutcome.

ThreeaspectsofBICS

ThreeaspectsofBICS;

 BICSdescribesthe development ofconversationalfluency(Basic Interpersonal

CommunicativeSkills)inthesecondlanguage

 Languagepracticesthataresupportedbymeaningfulinterpersonaland

situationalcues,“contextualizedlanguage.”

 Contextualizedlanguage,supportedbyparalinguisticcues,iswhatoneusesfor



basicinterpersonalcommunication,

Howbilingualism deal'sin21thcentury

Thenormsintheorganizationofworkandmethodsofproductionbroughtaboutbynew

communicationtechnologyandglobalizationhavegreatlyimpactedlanguaging

practicesinthetwenty-firstcentury.Nationaleconomieshavebecomefarmore

integratedintheglobaleconomy:moneyandworkershavebecomemuchmoremobile;

thepaceoftechnologicalchangehasaccelerated.Increasingly,everylanguage

communitymustbecomeawareofitspositionina“dynamicworldsystem oflanguages”

characterizedbyvastandexpandingdifferencesinstatusanduse.Manywebsitesare

usingmultilingualstrategies.AlthoughEnglishiswidespreadotherlanguagesareused

moreandmore.

Sociopoliticalandsocioeconomicchangeshavealsoresultedindramaticpopulation

shiftsandthisimmigrationischaracterizedbytransnationalism;thatis,theabilitytogo

backandforthtothecountryoforigin,aidedbyimprovedtransportationandtechnology.

Allthesepopulationmovementsbringaboutchangesinlanguageuse,andamplifythe

presenceofbilingualism,asotherlanguagesarealsobecomingimportant.(From

lesson22)

Inthelinguisticcomplexityofthetwenty-firstcentury,bilingualism involvesamuch

moredynamiccyclewherelanguagepracticesaremultipleandeveradjustingtothe

multilingualmultimodalterrainofthecommunicativeact.Withlanguageinteraction

takingplaceondifferentplanesincludingmultimodalities,thatis,differentmodesof

language(visualsaswellasprint,soundaswellastext,andsoon)aswellas

multilingualism,itispossibleforindividualstoengageinmultiplecomplex

communicativeactsthatdonotinanywayrespondtothelinearmodelsofbilingualism

proposedabove.(From lesson28)

Fivelanguagegoalswithoneexample

Peopleuselanguageformanypurposes;

 forexpression

 forinteraction

 toexpressreference

 toexpressfeelings

 toshowwhichcommunitytheybelong

Forexample,UrduhasbecomeanimportantidentitymarkerforPakistanisafter

independence.Somelanguageshaveacquiredasanctitydimensionforexample

ArabicforMuslims.



Term semilingualism

Theobsessionwithmonolingualsasthenorm ofreferencehasledtotheproposalof

theconceptofsemilingualism,referringtotheunequalperformanceofbilingualchildren

intheirtwolanguageswhencomparedtomonolingualchildren(seeSkutnabb-Kangas

andToukomaa,1976).Thedevelopmentofsociolinguisticshasexpandedour

understandingsofthelanguagingpracticesofbilinguals;thatis,theirdiscursive

practices,andhowtheseinturnareaffectedbysocialandpoliticalconstraints.This

increasedunderstandinghasledscholarstoabandontheconceptofsemilingualism,no

longerconsideringitausefulcharacterization. 

Nametheallgoalsoflanguagepolicy(Ager,2001)

Ager(2001)discussessevengoalsoflanguagepolicy:

1.Identity,aswhenstatesimposecertainlanguagesasalinktospecificidentities.For

example,FrancehasmaintainedthatitisaperfecthexagonandthatonlyFrenchistied

toFrenchidentity,thussilencing,untilveryrecently,theotherlanguagesofFrance–

Basque,Breton,Catalan,Corsican,Flemish,German,andOccitan

2.Ideology,aswhenstatesorgroupsimposedifferentlanguagesorstandardsasa
resultofanideology.AnexampleistheUnitedStates’recentfederallaw,NoChildLeft
Behind,mandatingstudents’annualprogressreportsthatarebasedonwrittenStandard
Englishassessments(Menken,2005,2008).
3.Imagecreation,aswhenstatestrytoensurethatafavorableviewistakenoftheir
historyandlanguagebyprojectingitslanguage.Itiswellknown,forexample,thatthe
BritishCouncilandtheU.S.governmenthavesupportedthegreateruseofEnglishin
internationalcommunication(Phillipson,1992).
4.Insecurity,aswhenstatesorgroupsarewaryofothersandtheirlanguages.
5.Inequality,aswhenstatesorgroupsactonlanguageinordertocorrectinequalitiesin
society.Thisisthecase,forexample,ofnon-sexistlanguagethatcametobeused
especiallyduringthe1970sand1980s
6.Integrationwithagroup.Thiswasthecasewhen,forexample,inWales,fol-lowing
theEducationActof1870,WelshchildrenwerenotonlyrequiredtolearnEnglishin
school,butprohibitedfrom speakingWelsh.
7.Instrumentalmotives,aswhengroupsorindividualsacquireasecondlanguage

becauseitwillgivethem advantages,usuallyeconomicones,inthemarketorincareers.

ThisisthecaseespeciallyofEnglishthroughouttheworld.

Brieflyexplaintheterm "FlexibleMultiplicity"

Theconceptionofbilingualism aslinearandsolelyas1+1=2rejectsanybilingual
languagingwhichviolatestraditionalconceptsoflanguageasanautonomoussystem.
Wearguethatflexiblebilingualarrangementsintheclassroom arenotinthemselves
bad.Theproblem isthatoftenthesepracticesareputtotheserviceofthemajority
language,aswehaveseenbefore,encouragingswitchingtowardsthedominant
languageonly,andusedprogressivelytotakespaceandtimeawayfrom thelanguage
untilitdisappearscompletely.Bilingualpracticesinthebilingualclassrooms,andin



particularcode-switching,havebeenlookeduponasbadpractice.Scholarsand
educatorshaverepeatedlyheldthatcode-switchingviolatesdiglossiaandcreatesa
linguistichegemonythatfavorsthelanguageofpower,thusleadingtolanguageshift.
Duverger(2005)makesausefuldistinctionbetweenmicro-alternationandmacro-

alternationinbilingualeducation.Macroalternationreferstoacertainnumberof

courses,oroflessonswhichform adidacticunity,taughtprimarilyinoneortheother

languageandwheretheuseofagivenlanguageacrossthecurriculum isclearly

identifiableandhighlyvisible.Thisdoesnotmeanthatthe“other”languagemaynever

occurintheslotwhereonelanguageisthepreferredmode.The“otherlanguage”could

occurascomplementaryinformation,additions,openings,orextensionsofsubject

matter,butshouldbelimitedandcarefullycontrolledbytheteacher.Thistypeof

alternationisusefulincaseswhereonewantstounderlinethebilingualnatureofa

program.

Howdoeslanguagechangeduetorecursivebilingualism. 

RecursiveBilingualism
Theconceptisusedincaseswhenbilingualism isdevelopedafterthelanguage

practicesofacommunityhavebeensuppressed.Whenacommunityengagesinefforts

torevitalizetheirlanguagepractices,thisiscalledrecursivebilingualism as,forexample

inthecaseoftheMaoriofAotearoa/NewZealand,individualsarenotstartingfrom

scratchandaddingsimplyasecondlanguage.Theancestrallanguagecontinuestobe

usedintraditionalceremoniesandbymanyinthecommunitytodifferentdegrees.

Therefore,bilingualism isnotsimplyadditive,butrecursive.Thesebilingualindividuals

andcommunitiesoftenmovebackandforthalongabilingualcontinuum andinso

doing,thelanguageisnotaddedwhole,butinbitsandpieces,asancestrallanguage

practicesarereconstitutedfornewfunctions.Indeedinthesecasesbilingualism is

recursivebecauseitreachesbacktothebitsandpiecesofanancestrallanguageasit

isreconstitutedfornewfunctionsandasitgainsmomentum tothrustitselfforward

towardsthefuture.

WhatisCLIL/EMILEresearchinEurope.

 Inrecentyears,CLIL/EMILEresearchinEuropehasshownhowcode-switching,ifproperly

understoodandsuitablyapplied,caninfactenhancecognitiveskillsforthecontent-matterof

non-languagesubjectssuchasmathematicsorhistory.

Computerassistedinstructionbenefits.

Computerassistedinstructionisbeneficialwhenthehistoryteachershowsavideo

documentaryinonelanguagewithsubtitlesinanother.Sometimes,studentsworkside

bysideindifferentlanguages,throughcomputer-assistedinstruction.Intheprimary

classroom theyoftenlistentobooksontapeinthetwolanguages,sometimesdifferent

studentslisteningtodifferentlanguages,othertimesthesamestudentsgoingbackand

forthtooneortheotherlanguageinco-languagingways.



Giveanexampleofhegemonicoflanguage. 

Erikson(1996:45)defines“hegemonicpractices”as“routineactionsandunexamined

beliefsthatareconsonantwiththeactions,entirelywithoutmalevolentintent,that

nonethelesssystematicallylimitthelifechancesofmembersofstigmatizedgroups.”

Ourroutinelanguagepracticesbecome“regulatory”mechanismswhichunconsciously

createcategoriesofexclusion.Thus,ourdiscursivepracticesareoneofthemost

obviousexamplesofhegemonyinwhichweall,andespeciallyeducators,participate

WhichistheonedisadvantageofusingSubtractivebilingualism?

Inthismodel,thestudentspeaksafirstlanguageandasecondoneisaddedwhilethefirstis

subtracted.Theresultisachildspeaksonlythesecondlanguage.Thisbilingualism is

characterizedbyincreasinglossoflinguisticfeaturesofthefirstlanguage.

Bilingualism

Bilingualism isnotabout1+1=2,butaboutaplural,mixingdifferentaspectsor

fractionsoflanguagebehaviorastheyareneeded,tobesociallymeaningful.Because

therangeofthelinguisticrepertoireofbilingualsismoredifferentiatedthanthatof

monolinguals,thelinguisticchoicesforbilingualsarealsogreater.Gumperz(1982)has

shownhowlanguageuseofbilingualshasmuchtodowiththedesiretobesocially

distinct,aswellasassimilating.


