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1. Learnlers of English; often no clear relation between - and pronunciation.

2. Grammar adds meanings that are _ from the immediate context

3. Proaunciation lessons work best if they involve students in _

4. Creative norifiction usually takes - as its origin
5. Which of #he following types of corpus contains texts from different period? _
education the acronym ICE stands for: [NTERANTIONAECORPUS OF ENGEISH

l/tost of the literary works included in the language courses belong to -English

literature

8. Lessop plan works as a - shows where you start, where you finish and the route to
)___‘ )
f&ke to get there
10. The phE'SS of collecting information about learner needs is called _

11. An aim refers to a statement of a _ that a program seeks to bring about in

learners.

13}_\Athich type of evaluation finds out what is working well, and what is not, and what
problems need to be addressed? _

213. Instruction Skills is what most people think of as _

T4. Assessment and - are essential tasks for all educators.

- 15. Research is a process of constant exploration and _

16. The performance of ELT has remained below _ in many EFL/ESL contexts including Pakistan.

17. In education, ELT stands for _

18. The social contexts of Emily Bronte’s novels need to be understood in the context of

- morality in Britain.

19. According to Fairclough (1995), _ are acquired, expressed and enacted with
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the help of language. ' ’

20. AII the prosperous nations have de&loped a/an

’ _
/

Criti of DA (Adamson)

1. Teaihes grammar in an isolated way.
2. little attention is paid to meaning.

3. chtlce isdoften'mechanical.

e language use ismays social.

Discourse both reflects and constructs the social world.

e Power relations are discursive.
\.

il ~ Biscourse does ideological work.
> )

%Discdu@é is historical.

* The linkibetween text and society is mediated. Discourse is a form of social action.

e ItJchuses only on the target language giving students many opportunities to use it. Here are a few examples:

-Drills and gap-fill
== Sl

/ -Sentence completion

\ = -Quizzes and tests

y - Games, Information search, dictation, etc.
| @ Elementsof cA

CAintroduced a continuing major theme of SLA research: ‘the influence of L1 on L2’. It Involves predicting and explaining
learner problems based on the comparison of L1 and L2 to Determine similarities and differences. It is influenced byfck :
theories of Structuralism and Behaviorism. The focus of CA is on the surface forms of both L1 and L2 systems and on
Describing and comparing the languages one level at a time — generally contrasting the Phonology of L1 a
then morphology, and then syntax. Lexicon and discourse usually Receive little attention. Following behaviarist view, CA
assumed that language acquisition Essentially involves habit formation in a process of Stimulus — Resp,
Reinforcement (S-R-R). Assumption — transfer of elements acquired in L1 to the target L2. The proce

analyzing roughly comparable segments of the languages for elements which'are likely To cause problems for learners.
Effective teaching would concentrate on areas of differences and Prepare materials accordjggly. >
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Q. Socio- contextual and relational factors ‘\
Possible Relationships Between Langugﬁe and Society
There qre@ferent theories on relationship between/language amciety.
ﬂ e Social structure may either influence or determine\inguistic structure and/or behavior (Age-Grading).  Linguistic
i structure and/or behavior may either influence or determine social structure (Whorfian hypothesis).

4
o Larw#age and society may influence each other (Marxist View).

* There is no relationship at all between linguistic structure and social structure (Chomsky).
2 {
- Q. Factors affecting L2 motivation

The.r‘(; are muftiple factors interfering learing L2 motivation:
-
Attitudinal Factors
4 Cultural Thterest L2 learners are represented important aspects of the socio-cultural attributes Of L2
‘rg:?' munity. It was observed that the awareness about the cultural items of an L2 Community influenced L2
P ttttudes of the learners. Even where direct contact with the native Speakers TL is rare, cultural products, such
as books, media and music provide L2 learners with The opportunity to be familiar with L2 community.

/A*titudes Towards L2 Community Successful L2 learning is largely driven by learners’ Attitudes towards L2
COmm;ﬂnty It focuses not only on learners’ attitudes towards L2 Community and its ethno-linguistic vitality but
akso on their desire to meet with this community And travel to the countries that belong to it.

‘ Integrativeness Learners may want to integrate into the L2 culture and become similar to the L2 speakers
A1l (Dornyei et al., 2006).

Instrumentality (Promotion and Prevention) It is one of the most important and widely Accepted aspects of
~ ~|Il motivational research in L2 settings. A significant motivational factor in the previous Pakistani
studies. Utilitarian value of the target language serves as an important incentive for the learners.

International Posture A tendency to see oneself as connected to the international community. It concerns for
_ international affairs. The readiness to interact with the people other than those from the local context(Yashima,
~ 5 Il 2009).

Q. Factors of language knowledge and awareness

«[ll 1. Linguistics Factors * Teacher needs to understand the system and function of the second language and the
differences between L1 and L2 of the learner. ¢ A teacher should know how to speak and understand a
language. He/she should attain the technical knowledge required to understand and explain the system of that
language - its phonemes, morphemes, words, sentences and discourses structures.

utlhzed‘7 » What kinds of strategies are available to a learner and which ones are optlmal’>

3. Age and Acquisition * To know about differences between children and adults’ learning pro€ess
common observation that children are better language learners than adults.

-~

4. Instructional Variables * What are the effects of varying methodologlcal approaches textbook, matgrials
teacher styles and institutional factors? P\ o

' / ' &/ .
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Q. Cheating affects on individual and group learning. ‘\

Students do not remember when the‘§ copy from Gthers when they do their own work. Students Are aware when
Cheat#i’g is allowed to occur — the teacher’s credibility is-diminished, honest Students are disadvantaged, and
they rﬂay%gel compelled to cheat just to keep up.kUnchecked Cheating can erode students’ motivation to learn.

ﬂ ( Q. Approaches of need analysis

« Target-Situation Analysis (TSA) — focuses on the learner’s needs at the end of the course and Target level
perfofmance.

« Presgnt-Situation Analysis (PSA) — focuses on the learners’ competence concerning skills and Language atthe
_beginning of a course.

- Learning-@entered Approaches is a process of negotiation between individuals and society, the Latter
including syllabus, materials, teaching method, etc., and divide needs into necessities, lacks And wants.

jrategy Analysissfocuses on methods of learning i.e. preferred learning styles and strategies.
| Q. Two benefits of describing ‘objectives’(3)

= -"They facilitate planning: once objectives have been agreed on, course/ planning, materials Preparation,
teadbook selection, and related processes can begin.

* They {provide measurable outcomes and thus provide accountability: given a set of objectives, The success or
failure of a program.

Q. Any six trends of research in ELT (3)

= | 1.English Language Curriculum, Assessment, and Reform What should be taught to students on different
il levels? How can school/university programs be Organized to optimize the English Language Learning
development of students? What processes Can be employed to enable teachers and policy makers to understand
trle strengths and Weaknesses of schools?

2.Individual Differences
-
’ L2 Motivation, anxiety, attitudes, aptitudes are powerful contributor to the learner’s ability to Learn a language.
3:Learner Autonomy and Self Efficacy
» * Il The learner’s autnomy is very much important to make him a successful learner.
4.Course and Material Development

It is according to the needs of students and changing trends of the use of English in various social And
Academic fields. Not only development but the division is also a popular area of research.

5.Learning and Teaching Strategies
They are also very much important in various contexts.

6.Error Analysis

2
It includes systematic methods to analyze learners’ errors. It also includés identifying, Descsibing, and p -4
~

explaining student’s errors. 2. AN (' ~
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It is defined as “the public self-imag‘ that every : ber wants to claim for himself”, and the

\ RN

. -_—
efforts maeé by interlocutors to “maintain each other’s facmd\er politeness theory, there is a
positive and a negative face.

Positive face reflects the desire to have one’s self-image approved of by others.

Negative face is a part of personality that desires not to be imposed upon.

: o/r-ne linguists support the idea, known as the Critical Period Hypothesis that a learner needs to
beg‘l&learn#ﬁt_h‘é 'Ianguage before age 7 in order to develop native-like pronunciation.However,
mare recent resmch.suggests that other factors (environment, motivation, etc.) may be more

/ portant factors in the development of native-like pronunciation (Schaetzel, 2009).We do not
e have clear-cut evidence for a simple and straightforward link between age and the ability to
pronounce a new language. The primary aim is that students be understood. Good pronunciation

f
is neesléd for this, but a “perfect accent” is not (Harmer, 1991).
- - -

'I

To Levy it is, ‘the search for and study of applications of the computer in language teaching and
“U learning’. To find ways for using computers for the purpose of teaching and learning the
Il language.
C‘(;rﬁputer technologies promote educational learning, including:
/ word processing, presentation packages, guided drill and practice, tutor, simulation, problem
solving, games, multimedia CD-ROM, and internet applications such as e-mail, chat and the
- TNorId Wide Web (WWW) for language learning purposes.
|l Q- Benefits of Bilingualism.(5)
Bilingualism strengthens cognitive abilities.
Bilingual people tend to be more creative and flexible. \
They can be more open-minded, and they also find it easier to focus on a variety of tasks
simultaneously.
And being able to speak two languages helps in other ways TOO. it h

“A
. (e o :. / I\
Language can be defined as a shared set of verbal codes and as a generlc,"comlnlcat(ve i ~gF” \
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phenomenon espﬁally in-:i%éﬁptions o{ins‘t'r'uqt\ions. In ELT, teachers and stuﬁents use both
spoke\n\and written language to com*hunicate. Stﬁdpnts learn to read and write - learn the
discoursaef academic disciplines (academic literacies). When'it'comes to the discussion of

;.' Ianguég_e and education, both definitions are impb’rtant.

ionship between Language and Education

Halli lay divided language learning into three heuristic categories relevant to ELT:
+ Language Learning
e L/éarning Thyough Language
- Legining ﬁ(bfout Language
Q‘..{What kind o‘fiigjormation is provided by curriculum?
&y,
o | Q,.What questions does the curriculum address?
1.4What is the purpose of educating students in this particular institution / educational level?
,.2. Whj;m kinds of knowledge should students is taught?
;.'What kinds of learning experiences do the students need to go through in order to acquire the
knowledt?é gnd achieve our purposes?
il | 4. What kinds of teaching methods should be used to help students acquire the knowledge and
achieve our purposes?
5.‘)How should these learning experiences be organized?
’ 6. HOW should we assess learners in order to see whether the purposes have been achieved?
~ . Il By answering these questions, a curriculum provides information on: the goals of education,
‘s'ubjects to be taught, activities learners should be engaged in (how), methods and materials,
«|ll allocation of time and resources and assessment of students and of the curriculum itself.
Q. How does one gain cultural intelligence?

First -- Increase your awareness of your own cultural values, beliefs, traditions, and norms and

how they affect your behavior.

Next -- Appreciatively observe everyday school life and ask non-judgmental questions. Make

tentative assumptions about the culture. Check your assumptions through additional observatiﬁ i
—~=

and/or discussions with individuals familiar with the culture. Learn fronbyour mistakes. Study

Pre ~
and practice the language. Finally - Adapt some behaviors that enable you to function ir(I the _ ~l
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An A@vity to Gain Insight into a Sthool Culture: A cultural interview activity -- Encourage

h

students eeteachers to think about school culture/and share%thoughts with the teacher.

;.' Following questions can be helpful in such inter\>i'ews:

twould your friends tell a new student about this school?
« Wh lt is the one thing your friends would most like to change about this school?
N « Whd is a hero at this school? Why?
e Vﬁhat is youy friends’ favorite thing about this school?
. \Mﬁt do }%)Jr friends think a new teacher should know about this school?
Q.Define plot —
, primary threads of your story form the plot. The plot is moved forward through the actions
o Q]‘,%he characters. It is driven from the inciting incident or ordinary world, through the changes
that lead to the conclusion and denouement. Plot is not the story. Plot is a series of events you
%ave d)e\/ised, and these events may not even occur linearly.
(3.Define preparing
L The creaﬁ\‘/é— process begins in preparation, which includes active reading, imitation, research,
il | play and reflection: all conscious actions. The time when you are settling your project, deciding
exactly what you are going to do. In this stage, you are also researching ways to help you achieve
it )including researching history and other factual data for fiction and creative nonfiction.
’ AsK Yourself two questions:
" . Il + Whatam I preparing for?
‘:How shall I do this
Il Q. Guess work in vocabulary:
It is to infer meaning from the context in the same way as native speakers do. It can be more
efficient in the long run. It give them confidence that many words can just be ignored. Encourage

students to adopt a positive attitude towards new words instead of the negative one (Help!!).

Q. Importance of Vocabulary in Learning language:

The more words a learner knows, the more they will be able to understand what they hear and( i
—
read, and the better they will become at expressing what they want to when speaking or writing. -
-~

q . q - . . . - wfc r
Motivational impact raises achievement and confidence in L2 learning. Vncm&ry helps _ ~l

5 " 7 ) Z7
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students in becoming independentilearners. Without words to express a wide raﬁge of meanings,

communication in an L2 just cannoﬁwappen ina mganingful way.

A

Q. Define CALL: =

T

The acronym CALL appears to have been comed‘at the beginning of the 1980s. To Levy it is,

l ‘the search for and study of applications of the computer in language teaching and learning’. To
find .ays for using computers for the purpose of teaching and learning the language. Computer
technglogies promote educational learning, including word processing, presentation packages,

\guﬁed drill apd practice, tutor, simulation, problem solving, games, multimedia CD-ROM, and
interﬁet appjl ications such as e-mail, chat and the World Wide Web (WWW) for language
IeiTning purpos&r
Q COHERENCE types:

o J}?eferentlal coherence (consistency in who or what is being talked about)

« {emporal coherence (when the events occur)
e Loc%tlonal coherence (where the events occur)
:/"Causal coherence (why events happen).
Comr?'mo'ﬁ Communicative Methodologies:

= | There are some basic ideas which are common in modern communicative methodology such as:

1. Use of the Mother Tongue: Everyone has a different opinion about when, how and how often

a‘t:eacher should use the mother tongue of her/his students. You may find it necessary to give

instrtictions or explain certain items of grammar in the mother tongue.

-

2. Eliciting: By drawing on the board or use pictures to elicit such things as rooms, methods of
(:c,ransport, etc. « To use mime to elicit such things as sports, everyday activities, etc. * To work

«/ll backwards from answers to elicit question forms; e.g., write ‘She's a doctor’ on the board to elicit
3. Board Work: When writing new vocabulary, try to make it clear what part of speech the

word is from. * If you only write single words, students may not remember whether it’s a verb or

a noun. * Write ‘a house’ instead of just ‘house’.

4. Drilling: The opportunity to practice saying a new word, phrase or structure in a highly
controlled environment. ( 5
5. Pronunciation: It involves ‘modelling’ the pronunciation of new language for students tQ -

imitate. The modelling can either be done by the teacher or by playing’fhe course book((:assetge.:i, .

5 " 7 ) Z7
L/ s @“\ e _
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Q.Disscuss ‘ Incubation’ as a process of writing creativity.(3) '\

Itis a@ut planning and preparationﬁnay overlap'with the incubation stage. In evolution stage,
dreams, daydreams, unconsciousness, and random writing ﬁmn important role. Incubation
ﬂ’ creates.an incoming wave of the subconscious thht washes over the pages you will write.
i Q. Wri’te about use of ‘Generic Nouns and Pronouns’ as a Salient features of African
English.(3)
Use of generic nouns or pronouns in regionally characteristic ways.
€. )
he 1‘5'*@ real/;'vﬂole person [i.e. an adult]. Other examples include the use of ‘boy’ by girls for their
frignds and ‘fo@g to mean ‘walking’ in Zambia (Tripathi, 1990).
. Advantages of CALL:

o | ffers great flexibility for class scheduling and pacing of individual learning, choosing
agtivities and content to suit individual learning styles (Oxford, et. al 1998). It allows us to
fincorp)orate multimedia applications, video, sound, and text. CALL widened its scope, embracing

;ﬁe communicative approach and a range of new technologies. It allows the learner to interact
L with botf?fhé program and other learners (Felix, 1998). It is no longer one subject - division
il | between computer mediated communication and CALL. In the past, teachers had to book
~_|Il computer rooms or language labs to go with their learners and allow them to use CALL software
V\fi;h mostly drill-type exercises. Today, technology has become integrated into the classroom
physiCally and pedagogically rather than being an ad on. Computers particularly have come to be
~ . [Il seen and used as a tool to accomplish certain tasks or to communicate. Therefore, Garrett (2009:
719) defines CALL now as ‘the full integration of technology into language learning’ with its
«/ll three elements of theory, pedagogy, and technology, playing an equally important role.
Q. Parallel Corpus:
It is a corpus consisting of the same text in two languages. The texts are aligned (matching
segments, usually sentences are linked). The corpus allows searches in one or both languages to

look up translations. The user can then observe how the search word or phrase is translated.

Q. Language and Culture: f
)

Language is formed by culture, while culture is influenced by language.Without language,

P ~
culture cannot be completely acquired nor it can be effectively expressed an‘ﬁransmitte(d and
P 2N = .
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without culture, language cannotéxist. Thus, culture shapes languages and Iangﬁage is also

forme{by it. Language is the medium of culture. Thanasoulas (2001) stated: “Language does not
A :

exist apast=from culture, that is, from the socially inherited é‘sﬁblage of practices and beliefs

~ |l| that determines the texture of our lives. In a sensg; it is ‘a key to the cultural past of a society’ -a

to ‘social reality” (Sapir, 1929, p. 209, cited in Salzmann, 1998, p. 41).
Exa ‘ple: This is clearly seen in immigrant societies, for example, in America. These
immidrants are accustomed to a certain language, and therefore, despite the assimilation, will
\coﬁinue to uge it and keep it alive, creating different and cultured societies in this foreign land to
keeprhe Ianjg't]age alive.
Q. Factors of fi&t__igp Writing:

, lrriam Webster defines fiction as, “literature in the form of prose, especially novels, that

dlrd . ; . . .
— cribes imaginary events and people.” The key elements of writing fiction are character, plot,

seting, structure, issues, narrative voice, narrative viewpoint, action, dialogue, language, and

e

style grlgenre (Griffith University, 2012, p. 17).

-

Character: These are the people (or animals, or creatures). They provide a human element that

. -
allows readers to imagine themselves inside the story. John Gardner once wrote that character is
|

S

= the heart and mind of your story — it is what makes it live.
Plot: The primary threads of your story form the plot. The plot is moved forward through the
aé':ions of the characters. It is driven from the inciting incident or ordinary world, through the
changes that lead to the conclusion and denouement. Plot is not the story. Plot is a series of
. events you have devised, and these events may not even occur linearly.
‘écenes: They are often perceived beforehand by the writer as they dream their way through the
«|/ll story. They are usually a location in which characters are seen and heard at close quarters, and
they accomplish some action which has an outcome directly bearing on the forward movement of

the story.

Form and Structure: are interchangeable terms because it is almost impossible to separate them

in the act of writing. The structures of literary fiction allow you to frame your decision: the

architecture of all the action; how you place incidents, and when; where you position and reszﬁ’
-
conflicts. » :
* A

X, ~
Issues: Stories have problems. These are the things that make characters take action arlé that _ ~t
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A
dz/e the story fomrd It |§eﬁpﬂablems ana'the Way characters solve these pr@blems that make
storleinterestmg and building an zﬁcmg theme Or moral or meaning into the story.

Q. prcuenal Notational Approach: T
ﬁl People who study and use a language are mamly\nterested in how they can do things with
\tj language - how they can make meanings, get attention to their problems and interests. They are
only Interested in the grammatical structure of the language as a means to getting things done.

N Objedtives

» _ﬁ; explain lgnguage in terms of how people use it to live.
. Adﬁpts a s)e'rﬁantic and pragmatic orientation inside the grammar.
* It does not se@antics and pragmatics as extra levels of organization but sees them as
gral to the organization of the grammar.

" -@‘ommunicative meanings that learners would need in order to express themselves and to
upderstand others effectively.
fQ. Bafkground CDA:

Efackgrounding: What is chosen to de-emphasize or leave out of the text. It can easily be

“identified Iin newspaper reporting.

—

= | Presupposition: Background knowledge, assumptions, attitudes and points of view that the text
_ ||l Presupposes.
Q.)Limitations of conversational analysis
« Lack of systematicity - list of all adjacency pairs is not exhaustive.
f . |l *+ Does not take into account pragmatic or sociolinguistic aspects of interaction.
‘:May be coupled with discourse analysis and cultural approaches.
[l Q. 5 points regarding Difference ASPECTS OF discourse ANALYSIS:
» Discourse as the social construction of reality.
« Discourse and socially situated identities.
* Discourse and Performance: ‘a Discourse is a ‘dance’ (Gee, 2005, p. 19).

While we say something, we also do it.

* Discourse and Intertextuality.

—~=
« Difference between spoken and written Discourse: Writing is more stricturally complex;

. . " e r
spoken discourse has its own complexity. 3 N t s f
s - e
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Q. Strategies for teaching pronunéiation

h

Instructiemal strategies for teaching pronunciation that can ﬁ‘e'f%tudents to meet their personal
: &.

o

and professional needs.
l 1. Cultivate Positive Attitudes Toward Accuracy Teachers should create a classroom
atmosphere in which learners work on their English pronunciation in order to be
under§tood.Background lesson on varieties of English will help students work on specific
\pr&]unciatior)features.
2. Iu’gntifyjsﬁecific Pronunciation Features that Pose Problems for Learners Prior language
experiences ha@impact on the way a language is learned, but these experiences do not
/ /sistently have predictive value (Brown, 2000; Wardhaugh, 1970). Develop lists of sounds
o bﬁt native speakers of particular languages may find problematic in learning English. For
example, speakers of Asian languages may have difficulty producing /I/ and /r/ sounds; speakers
fof Spa)rish may have difficulty in distinguishing between and producing /sh/ and /ch/ sounds.
:I/'T1e checklist can also be used to make learners aware of particular problems.
Make‘él_‘éérners Aware of Prosodic Features It is extremely important to comprehensibility.
= Il Prosodic training is for:
« Listen for rising intonation in yes/no questions.
-’(;ompare question intonation in English with that of their native languages, imitate dialogues.
’ « Lead perception exercises on the duration of stress, loudness of stress, and pitch.
4. Focus on Developing Learners’ Communicative Competence Learners need exposure to
‘(;onversations so they can hear variation in pronunciation. Using audio-, videotapes, especially
«|ll of speakers of different varieties of English
Q. Types of reference

Major Forms of Reference

Endophoric Reference (Endophora) - where the interpretive source lies in the co-text. An

Endophoric reference can be divided into two sub-types:

» Anaphoric Reference (Anaphora): where the referent lies in the prior text, e.g. respect a m/
—~=
he will do the more. »

-

X, ~
» Cataphoric Reference (Cataphora): where the referent lies in the text to come, e.g. V\m(en I _ ~t



ty

, & ;
. \ N e
{ , ComPpILED By ADEEL ;
‘J 2 - &» J 3 .

met her, Mary looked ill. \ ‘\

Exop@ric Reference (Exophora)ﬁNhere the ihté(pretive source lies in the context, e.g. (Mary

is standingethere) | like her. T

: ¥.

Q. Scope of Research in ELT

.

In recent years, there has been a dramatic change in the scope of English language teaching
worldwide and an increasing demand for competent English language teachers, as well as for
langu@ge programmes. Its focus is on English language skills and competencies needed by
ocﬁy’s globa} citizens. The teaching of English consumes a considerable portion of available
edut&tional)régources in many countries. English is not necessarily a neutral commodity offering
equal opportun@or all. English teachers need to appreciate the special status English has in
, / ,dern life. Research has gained significance in ELT and the fagade of research has also
Q c,l,}gnged tremendously over the last decade. It subjects to numerous changes, innovations and
pgrspectives. The global spread of English and its impact.is a major reason of increasing research
?jends)ih ELT.
Q.Teacher as an organizer
Teachersﬁx‘éé many metaphors to describe what they do. Within the classroom, teacher’s role
= | may change from one activity to another. If they are fluent at making changes, the effectiveness
as teachers may greatly enhance. Teacher’s role such as prompter, resource, or tutor may well
fdl)fill this concept.
’ Resource
“_ Il Students do not know everything so they need the teacher’s help as a resource. Teachers give
Tnformation, such as teaching grammar, explaining vocabulary, showing how to write essay or
«/ll how to prepare a presentation and equip them for creative writing tasks. Students might ask how
to say or write something or what a word or phrase means. They might want to know information
in the middle of an activity or they might want information about where to look for a book or a

website. This is where a teacher can be one of the most important resources they have.

Controller
They are in charge of the class and of the activity taking place. Controllers take the role, tellirf

-
students things, organize drills, read aloud, and exemplify the other qualities of a teacher-fronted -
D ~
classroom. : N\ (( o

LA ™ ‘
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Wherkudents are involved in a rolgplay activityand lose the thread of what is going on and
may mpt lee£quite sure how to proceed:what should teachers’?-h these circumstances? They
ﬁl should hold back and let the students work thmgé out for themselves or instead nudge them
\tj forward in a supportive way. Controller makes announcements, orders to be restored, provide
explanations in a question and answer session. If we opt for the latter we are adopting some kind
of a pfompting role.Being a prompter, teacher will occasionally offer words or phrases, suggest
™ ha/t. the studepts say something, or what could come next in a paragraph. E.g., often they can
prom:Qt stucféthé in monolingual groups to speak English rather than using their mother tongue
. Course ratio‘-n_a}lg
/eveloping a course rationale
g ||~ Describing entry and exit levels
» £hoosing course content
f:Sequ)ehcing course content

«"Planning the course content

_i"
"+ Preparing the scope and sequence plan
|

—

= - Course Rationale -- starting point in course development
Q. Usage of corpus
Th)e use of corpus contributes to language teaching in a number of ways.
1. The insights derived from native-speaker corpora contribute to a more accurate language
f . |l description, which then feeds into the compilation of pedagogical grammars and dictionaries.
‘2'. The analysis of learner language provides insights into learner’s needs in different contexts,
«/ll which then form learner dictionaries and grammars.
3. Research on learner corpora also contributes to our understanding of language learning

processes (Granger et al., 2002).

4. Corpora of language teaching course books enable the examination of the language to which
learners are exposed.

5. Facilitate the development of more effective pedagogical materials.
-
6. Corpus-based research has also revealed the inadequacy of many of tfie rules thatstill -

. . (ebe r
dominate ELT materials. 3 N t _ ~ f

' &\ e _°
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7. Learner corpora have the p contr‘Buﬁ;t\vo the construction and evaIL’tlon of language

tests |£j\ multitude of ways, howev1 this potentialhas remained underexploited.

8. Corruuesearch in English language teaching has Ied tomnovatlons in material design

and classroom practice

It may make learning process slow. The time taken to work out a rule may be at the expense of
N time gpent in putting the rule to some sort of productive practice. Students may hypothesize the

7~ . . .
“wrong rule - 3 danger where there is no overt testing of their hypotheses. It can place heavy

dem@ds onJ tEa-cBers in planning a lesson; need to select and organize the data carefully so as to
guide learners WCcurate formulation of the rule. Some language areas (e.g., aspect and

: dality) resist easy rule formulation. It may frustrate those students who prefer simply to be
" told the rule.

\‘

. Mak)elsy_re that your test accurately represents what you have taught.

A\

-'Define'what cheating is before the first quiz or examination.

» Discuss what you consider cheating, what is unacceptable, and what you expect from your

1Nl

students. (Peace Corps, n.d

ok

B
: Under the umbrella, it is called “Creative Nonfiction”, we might find a long list of sub-genres
. il such as: memoirs, personal essays, meditations on ideas, nature writing, travel writing, journals
_d
«|[ll or letters, cultural commentary, hybrid forms, and even, sometimes, autobiographical fiction. In
creative nonfiction, reality must be transformed into literature but remains recognizable. It is

grounded in life and vivid detail \

Components of L2 Motivational Self System
1. Ideal L2 self « »t
Portrays a range of qualities and aspirations one would like to own. % . Vo

« Underlines the L2- related image of one’s ideal person.

¥

fﬁ
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- Can be an influential motivatir
in L2 < '_
U

. Reliqs an#the desire to reduce the discrepancy between '[tﬁemactual and ideal selves’

& (Dornyei, 2009, p. 29). b
VJ » The promotion of a hoped-for future self” (Maclntyre et al., 2009, p. 195).

COMPILED BY ADEEL ;

.

"'#a&:l;qr/prm’faeg{the person one inspires to bec':i‘)me is proficient

» Includes both ‘integrative and internalized instrumental motives’ (Dornyei, 2009)
2. Ought-to L2 Self
= 6;16’5 inclingtion to develop certain qualities or skills to prevent negative and feared outcomes
in tngfuturg (Dérnyei, 2005, 2009).
* Primarily extr@and preventional in nature.
, jalso incorporates those aspects of an individual’s future self which other people (such as
= ;:@i"ents, family, friends) are perceived to desire for her/him — e.g., obligations.
« May play a more prominent role in Asian L2 contexts.
fQ. Halliday wla question chapter no 38 start mein he ha 3= marks
F?elationship Between Language and Education Halliday divided language learning into three
'- heuristicgﬁgories relevant to ELT:
“ - Language Learning
* Learning Through Language
-1_)earning About Language Language, education and development are interrelated in language
’ acqUfSition
:’ Il Q. Code switching=5 marks
‘I’t is a process in which the bilingual speakers shift back and forth between one language or a
«|/ll dialect and another language or dialect within the same conversation (Trudgill, 2003). Myers-
Scotton (1993) coined a cover term for “alternations of linguistic varieties within the same
conversation”.
Kinds of Code-switching
1. Situational Code-Switching

It is a tendency to used different codes in different situations. When code switching is

=
constrained by where speakers happen to be, it can be called ‘domain-based’ or ‘situational gode

AR ity : £ 7
switching’. When it is constrained by who a speaker happens to be talking tman bet calledJ ~

S " =
“ ; A \ ';’ )
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28 Me&phoncal Code-sWitching < R
| Each qf tescode represents a set of social meanings is callemaphorlcal code switching.
& Reasons for Code-Switching 3
‘ﬁ' * To show identity with a group
« Lack of facility/vocabulary
N » LacK of register

= 'IG seek atteption (advertisements)

I—
. Toﬁxpress emotions and amusement
Q. bstrategies for class room management=5 marks
; -
" Create an Effective Learning Environment
-eﬁirrange the room to facilitate your proximity to students and your mobility.
» reet students at the classroom door and tell them what to do when they enter the classroom.
e
. Lear)n)every student’s name and something about each student.

-
«"End class with a routine that summarizes the day’s accomplishments, reminds students what

they need\tb do to prepare for the next day, ensures materials are put away, and leaves the room
=l clean.
« Develop a set of written behavior expectations (rules and procedures) with the class.
-1\>Iake parents your allies.
’ 2. Establish Classroom Procedures
. |Il 3. Create a Motivational Environment
‘:Create an attractive, enriched environment by asking students to decorate their own classroom.
«|ll * Develop lessons at a level that challenges students.
* Give clear directions.
« Demonstrate consistently that you believe all students will learn.
» Make learning interesting by relating lesson content to the students’ life and society.
« Use vivid, novel, or different attention getters at the beginning of the lesson.
4. Make Every Minute Count - Begin on Time

] -
« End on time. »

-

. . X . Vi
« A few minutes of class time saved every day could add up to hours of addifional academic L~

\ o \
- P~ < -
| ¥ ' &\ ‘ e _°
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5. Keep Everyone Engaged:
£ y gag

Both loweartd high achievers to participate in dis ussmns an er questions.

» Word Cards

N * Reading Technique
” : .
=Venn Diagrgm Technique
I—
- Crdss Word Puzzle

* Anagrams

ord Definition

*(One Word Substitution
* kinking Words

o

» Finishithe Sentence

o -

@
A teacher can decide the resources, lesson plans and activities to improve student’s

= |
== pronunciation skills according to their level. For the beginners the teacher may follow these
i arcias.

«Syllable stress

/ « V8ited and voiceless consonants
. Il * Silent letters

N = . -
. [ll Pronunciation Activities

«|ll * Slap That Word!
« Fun game for learners asking them to associate words that are posted on the wall of the
classroom - reinforce pronunciation patterns. \
» Read and Rhyme - asking students to come up with words that rhyme with others presented on cakds.

 Encourage them to speak as much as they can.

Q.Word Stress Rules : (goggled the answer) o
To communicate clearly when you are speaking in English, it’s importarit to stress the corregt /- 4

A - y. |
syllables in each word. This is called word stress, which means pronouncing one. syllabfe of yp—— \

P aaa\ 4. .
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multrsyllabrc word with gre remphasis (stress) than the other syllables in the»vord Here are

four general rules to keep in mind aﬁout word stress as you practice pronunciation:
1. Str}ssehe first syllable of: —
0 Most two-syllable nouns (examples: CLImate, *(NOWIedge)
0 MO,S, two-syllable adjectives (examples: FLIPpant, SPAcious)
2. Stress the last syllable of:
0 Modt two-syllable verbs (examples: reQUIRE, deCIDE)
s, gtress the gecond-to-last syllable of:
0 Weds thz{t'end in -ic (examples: ecSTATic, geoGRAPHic)
o Words endin%‘sion and -tion (examples: exTENSsion, retriBUtion)

/ tress the third-from-last syllable of:

A4
o 0Words that end in -cy, -ty, -phy and -gy (examples: deMOCracy, unCERtainty,

9gOGraphy, radiOLogy)

fo Wor)dl; that end in -al (examples: exCEPtional, CRItical)
6. Diglossia:

Diglossic?gi'tuation exists in a society when it has two distinct languages which show clear

| functional separation; that is, one is employed in one set of circumstances and the other is
entirely different set. “High” Versus “low” variety of a language.
Q.)Monolingual Corpra:
Monolingual Corpus is texts in one language only. Usually tagged for parts of speech and is used
by a wide range of users for various tasks from highly practical ones, e.g., checking the correct
‘l]sage of a word or natural word combinations, to scientific use, e.g., identifying frequent
patterns or new trends in language.
Q. Define Linguistic imperialism: (3)
Linguistic imperialism means the transfer of dominant language (and all the aspects of its
culture) to the speaker of other languages. For instance, the transfer of aspects of English
language to Urdu. Linguistic imperialism lingers not only in cultural spheres, but in ideological, ’
social, political and economic practices as well. To Phillipson (1992) “Linguistics imperialisf -
assumes the ‘active promotion’ of the language by the dominant class ashan active‘e:;)ressio‘tl of
power of the powerful over the powerless”. It is closely related to cultr}ial‘ inﬁ:ﬁalism{ qbeca;’se:.\, .

r~ AN 4
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|t is language whmacts a&‘eﬂo-med’ate or permeate imperialism. ngms& imperialism is

conce&ed with the study of ¢ llnguls?ic hlerarchlzatlons It addresses the issues of why some
Ianguagewbme to be used more and others less. T

Q. Teécher as tutor: v
. Req IS interesting materials aloud to students on the consistent basis

« Vislts the school library regularly and set aside time for browsing and reading

« Explains to students, how to make a choice of what to read according to genre, level of
n{j.erstanding and interest

. Tel§ themJ what s/he expect over a period.

Q. Lesson Plarmiirll,g:

/f esson plan is a framework for a lesson. It is an important tool that makes both the instructor

v g
o a@d the learner focus on the purpose of the lesson and enables learners to efficiently meet their

e
g

T

L §

gqals. A lesson is a unified set of activities that focuses on one teaching objective at a time.

s
Lessogplan works as a map - shows where you start, where you finish and the route to take to

-

gét there. Lesson plans are the product of teachers’ thoughts about their classes; what they hope

:‘_-
'to achieve and how they hope to achieve it. They are usually, though not always, in written form.

[ As many different kinds of plans as there are teachers.

Q. Define Coherence...

)
I refers to the relationship which links the meanings of utterances in a discourse. Coherence
focuses on the unity of meaning. What is said or written should make sense in terms of people’s

normal experience of things. The key to the concept of coherence (“everything fitting together

well”) is not something that exists in words or structures, but something that exists in people. Not

all relations among the various parts of a discourse are explicitly marked. Still, we are able to
understand it because sociocultural and background knowledge.

A: Could you give me a lift home?

B: Sorry, I’m visiting my sister.

Q. Define Pidgin and creol... ’
Pidgin is a variety of language without native speakers which arises in a language contact f =
situation and operates as a lingua franca. Pidgin language, later on, can have nativ:?;)eakerg, but

-

T 3 AN (( o
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\

r~ AN 4

that pidgin is called creole




| ’/" - ) L] . ’
| y N : | . 7
e \ N e ~
{ , ComPpILED By ADEEL ;
Q. Explain Rhythm... S \

Engliﬂspeech resembles music as ﬁ has a beat. There are groups of syllables, within each

group theeare strong and weak beats. =

;.' Our sense of self and community are bound up ir*the speech-rhythms of our first language

l (L1).Therefore; it is common for students to feel uneasy when they hear themselves speak with
thm of a second language (L2). They “sound foreign” to themselves usually
uncorfsciously. Teachers and students can overcome the difficulties and boredom often

“associated wih pronunciation by focusing their attention on the development of pronunciation

that‘fg “listeJngr friendly.”
Explain Na@/e view point...
A /rrative Viewpoint :—
o g,ffélates to who is telling the story. Sometimes this is a character in the story and sometimes it is
an anonymous voice in the abstract that can be presumed.
fNarra)t)ve Voice: It is unique characteristics of the narrator that make him distinguishable from
gfher narrators
Impo?fé—nce of Writing poetry...
= | Poems are made up of lines of words that do not usually reach the far side of the page. Words
themselves possess a small amount of music because they are made up of syllables, which are
tH(;mseres made up of short and long speech sounds, and gradations between, just like birdsong.
It ish€aring your own nature. Poetry is more natural an art form than you might have been led to
g believe. Lines in your poetry are units of your time. Those units of time operate with the rhythm
‘c')f language, the beat of your species and of you.
« |l Hugo suggests, how we feel about ourselves may color how we write poems.
Inside Poetry: In writing poems, you hear, see and feel every word, space and punctuation
marks intimately. Some poets write to preserve moments of significance, often small and \

apparently trifling instants or perceptions

Observation and Memory are as talismanic to poetry as character and story are to fiction. Poems *

try to create a small and clear world that goes on recreating itself every time somebody reads ( i ot
—~=
perceptual and temporal clarity. »

. - Y o 1
Awakening Language - Language is made to live through poems, but the Iiﬁﬁ‘g\langua'ge BN
P AEN - .
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poetry does not simply beg%ﬁdimd‘wﬁ the meaning of your words, and thos@ words combed

into Ii@s and stanzas.Words are sti&y with meahing, history and association, and these elements
A :

are brougk#to life through their choice and combination — a’nmy chance created by meter,

rhyme and form. A

Q. voeubulary and disruptive vocabury...
Voca lulary (the knowledge of words and word meanings) is one of the key building blocks in
learnifig a new language. Majority of meaning is carried lexically. Vocabulary is the total

u&ber of wqrds in a language one knows. It largely consists of ‘content’ words as opposed to
‘stru'éture’ \{vb}ds. The term ‘word’, in vocabulary teaching, refers to expressions made up of one
or more terms \@glform units of meaning (Campillo). Therefore, idioms and multi-word verbs

, /h as phrasal and prepositional verbs (e.g., give up, to put up with) will be considered words in

‘

=2 ll,ﬁ' same way an single words (e.g., fan).

.

Qy >>motivation

2
Motiv)a‘bion involves the factors behind human actions; ‘why people think and behave as they do’
-

(Dérnyei, 2005, p. 1). Dérnyei, et al. (2006, p. 9) further elaborate that motivation deals with ‘the

. @ -
i direction and magnitude of human action, that is, the choice of a particular action, the persistence

~ Il with it and the effort expended on it’. It arises from a purpose and then guides human

actions. The concept of motivation seems to be a difficult and complex area to define. The multi-
dfr)nensional nature and wide range of motives for human behavior make it impossible to develop
a comprehensive theory of motivation. A kind of cognitive stimulation, which encourages
somebody to make ‘sustained intellectual and/or physical effort’ in order to achieve a goal
‘(,Williams and Burden, 1997, p. 120). Similar to its important contribution in influencing human
behavior, motivation also plays a key role in successful educational learning.

Q. Staus of English in Pak.5 Mark.

English remained a foreign language in India for several decades after independence. Kachru

defines modern South Asian English (SAE) as ‘the educated variety of South Asian English’,

with, ‘varieties within this variety’. The passage of the Official Languages Act 1967 made

English co-equal with Hindi ‘for all official purposes of the union, for Parliament, and for ( .
)
communications between the union and the states’ (Ferguson, 1996: 31)»One important aspgct of
-~

the value of English in South Asia is its capacity to provide neutralization:. Cﬁgbslng agiven
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code in a multilingual cont Serts.one or mone identities, for example, of reﬂglon caste, and

educ@nal attainment, in addition 3 signaling the ‘message. Similar to India, in contemporary
Paklstan #nglish continues to have a central position in the national life.

Q. CDA 5 tools discuss .5 b

CDA and Framing:

by

The way in which the content of the text is presented to its audience, and the sort of perspective,
anglef@nd slant the writer or speaker is taking.
’”~ :
oregroundipg:
. N :
Whaf}ls chosen to emphasize.

Ba kgroundin%'

/i fhat is chosen to de-emphasize or leave out of the text. It can easily be identified in newspaper

‘2
reporting.

Pyesupposition: Background knowledge, assumptions, attitudes and points of view that the text

;3
presupposes.
i =

T'opicalization: What has been put at the front of each sentence to indicate what it is about.

:‘_-
' Agency: Who initiates the action, agent-patient relationship — who does what to whom? ,Who
|

' has the most authority and power in the discourse? What agents have been left out of sentences ?

Ideology.variety.and culture define 5

)
Simpson (1993, p. 5) defines ideology as "assumptions, beliefs, value- systems which are shared
collﬁively by social groups”. These concepts are dependent on language, because it is with the

help of language that people express everything. The relationship of language and ideology has

been explicitly studied in CDA. To Fairclough (1995), ideologies are acquired, expressed and

enacted with the help of language. He further contended that any variable structure of language is
ideologically ‘marked’. When it comes to ELT, an understanding of the relationship between
language and culture is important for language learners, users and for all those involved in
language education.

Language is formed by culture, while culture is influenced by language. Without language, ’
culture cannot be completely acquired nor it can be effectively expressed and transmitted and f =
without culture, language cannot exist. Thus, culture shapes languages and Ianguagea?s also

- ’ s 2
formed by it. Language is the medium of culture. Thanasoulas (2001) sta&d:‘i‘mguage doesJ not_.

r~ AN 4
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exist apart from culture, th;ﬁ\ﬁem»lhe somallyllnherlted assemblage of practlbes and beliefs
that diermmes the texture of our ll%s In a sense, it.is ‘a key to the cultural past of a society’ -a
guide 10 &sdCial reality’ (Sapir, 1929, p. 209, cited in Salzm’}l 998, p. 41).

Q. Curriculm vs syllabus . 3 marks b

Whilea@ curriculum is a theoretical, policy document, a syllabus is a guide for teachers and
learnérs that indicate what is to be achieved. A curriculum is concerned with making general
statenfents about language learning, learning purpose, and experience, and the relationship
\beﬁ'/veen teachers and learners. A syllabus is more localized and is based on the accounts and
recofgs of ﬁhﬁt actually happens at the classroom level as teachers and students apply a

cu“rriculum. -

Q. Novel As communication.3 Marks
o

= /g;é’cording to Helton, Asamani and Thomas (1998), the benefits of novels are:

-

« ptimulate imagination.

e
. Help)s)tudents to identify the emotions of the characters so that they can learn how others cope

-

with situations and problems similar to their own experiences.

/ B - ) ) ] o~ _
('« Examination of moral attitudes, while developing communication skills.

' « Motivate students to become a lifelong readers.

* Help them master the skills that will enable them to acquire information, process this
kﬁ:)WIedge, identify problems, formulate alternatives, and arrive at meaningful, thoughtful,
effective decisions and solutions.

Q. Types of dialect 3. Marks

Tdiolect —

The speech variety of an individual speaker.

Sociolect —

A variety or lect which is thought of as being related to its speakers social background rather
than geographical background. E.g., in India, social system “caste” determines which variety of a

language a speaker uses. Factors that contribute to bring variation in a Language : There are

many factors to cause variation like social situation, occupation, age, geography, education,
—~=

"N,

gender, social status/class, and ethnicity. »

),(

Q. Relationship between language and identify with reference to ELT. (53’\ t —
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Language aan be defned as a Shared-set of ve‘Balxaodes and as a generia, aossuq‘aatlve

rhenoinon esreaiall in desarlrtlonsﬁf mstruatlor'ls 0 iL T, teaahers and students use both

srokem amefitten language to aossuniaate. Students learn to read'and rite - learn the

disaourse of aaadesia disairlines (aaadesia Ilteraa¥es) When it aoses to the disaussion of

Iangq ige and eduaation, both defnitions are isrortant.

Relationshir bet een Language and iduaation

oallidé divided language learning into three heuristia aategories relevant to iLT:
L/a:lnguage Lgarning Learning Through Language Learning About Language

Role of a L()aé}ner

Negotiator — B@the self, the learning rroaess, and the objeat of learning

/ ,tributor - Learner is not a rassive reairient of kno ledge

- A
||l Roles of a Teacher

—

L §

D‘Faailitator - bet een all rartiairants in the alassroos, and bet een these rartiairants and the

o
variou)s)aativities and texts.

-

[T Partiairant - ithin the learning - teaahing grour.

-_—-
([ Organieer, guide

' [ Researaher, learner

[0 Needs Anal st, aounselor

Q.)Role of a teacher: Teacher as an organizer Teaahers use san setarhors to desaribe hat
the d0. Within the alassroos, teaaher’s role sa ahange fros one aativit to another. If the are
fuent at saking ahanges, the effeativeness as teaahers sa greatl enhanae. Teaaher’s role suah
‘z;s rrosrter, resourae, or tutor sa ell fulfll this aonaert.

Resource Students do not kno ever thing so the need the teaaher’s helr as a resourae.
Teaahers give inforsation, suah as teaahing grassar, exrlaining voaabular , sho ing ho to rite
essa or ho to rrerare a rresentation and equir thes for areative riting tasks. Students sight
ask ho to sa or rite sosething or hat a ord or rhrase seans. The sight ant to kno

inforsation in the siddle of an aativit or the sight ant inforsation about here to look for a ’
book or a ebsite. This is here a teaaher aan be one of the sost isrortant resouraes the have. f -
Controller The are in aharge of the alass and of the aativit taking rIaae.‘ControIIer‘:t;;lke the,

-

role, telling students things, organiee drills, read aloud, and exesrlif thé-omer'qi]alitiesnrf R —

r~ AN 4
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teaaher-fronted alassroos. == l\\ $
)

Prongter When students are invol%d inarole r}léjf\ativit and lose the thread of hat is going
on anq sasaot be quite sure ho to rroaeed: hat should teaahers 00'in these airausstanaes?

The should hold baak and let the students ork thik’gs out for thesselves or instead nudge thes
for ardiin a surrortive a . Controller sakes announaesents, orders to be restored, rrovide
exrlanations in a question and ans er session. If e ort for the latter e are adorting sose kind

of a rfosrting role.Being a rrosrter, teaaher ill oaaasionall offer ords or rhrases, suggest that

- f . - .
““l"the students sg sosething, or hat aould aose next in a raragrarh. i.g., often the aan rrosrt

stud'épts ingomlingual grours to sreak inglish rather than using their sother tongue

Qualities of mwgr in a classroom Classroos sanagesent refers to teaahers’ behavior that
1litates learning. A ell-sanaged alassroos inareases learning. iffeative alassroos sanagers
a@‘" those ho understand and use sreaifa teahniques and sost effeative instruational strategies.
iffeative teaahers arrear to be effeative ith students of all levels, irresreative of diversit intheir
%Iasseg)iven if the sahool the ork in is highl ineffeative, individual teaahers aan rroduae

r& erful gains in student learning
| Sy
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