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Abstract

The purpose of this paper is to discuss how teacher professionalism is defined in scholarly debates in recent times. Within this
purpose the definitions of professionalism, criteria of professionalism, the characteristics of a professional teacher and the status
of teacher professionalism will be discussed from different perspectives. In historical context, the issue that whether teaching is a
professional status or not has been controversial. According to some authors (e.g. Leiter, 1978; Samuels, 1970), teaching is a
semi-professional job because they are directed to perform certain standards by their superiors. As a result of this, teachers’
individual autonomy and decision making powers are limited. Some authors (e.g. Stevenson, Carter ve Passy, 2007; Ozga, 1981)
believe that it is more useful to approach professionalism as an ideological construct that is used for occupational control on
teachers. Another approach (e.g. Phelps, 2006) reflects a positive attitude towards teacher professionalism and identifies the term
as the best and highest standards for teachers. This paper will offer an operational definition of teacher professionalism and an
integrative approach about multiple interpratations of teacher professionalism in sociological, political and educational context.
In the light of multiple approaches, it will be concluded that teacher professionalism means meeting certain standards in
education and it is related to proficiency.
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1. Introduction

In this paper, first the concept of professionalism is defined from the point of different perspectives and then how
these definitions are associated to teaching profession is analyzed. The concept of professionalism in teaching is
commonly discussed on sociological, educational and ideological bases in the literature. Secondly, the key ideas of
professionalism approaches underlying these bases are reflected in brief. Lastly, in the light of multiple perspectives
and arguments, a workable definition for today’s teacher professionalism notion and an interpretation embracing
these perspectives are tried to be presented.

The need to attain and develop certain standards and benchmarking criteria for all professions has increased in
today’s competitive work conditions. Standards create a professional environment of “best practice” procedures
enabling organizations to confidently create systems, policies and procedures; they also assure high operational
quality (Krishnaveni ve Anitha, 2007). This phenomenon makes a current issue of improving the occupation
standards and qualifications of teachers’ to comply with the contemporary developments like other occupation
groups in other organizations. At this point, the concept of professionalism comes into prominence which is
considered to be one of the key elements of effectiveness in work life.

The concept has been a controversial one in different occupation groups with a long history especially in
sociological ground and still it is the subject of many scholarly debates. The dynamic nature of the term and its
multiple interpretations introduce different definitions of the concept with different functions. When the subject is
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teacher professionalism (Sachs, 2003, 17), the meaning of the term changes as a response to external pressures,
public discourses and scientific developments. However, it seems possible to make a workable professionalim
definition in the field of education based on these different approaches. So, it would be useful to begin with some
definitions.

2. The Concept of Professionalism

It is important to locate conceptions of teacher professionalism in relation to changing historical, political and
social contexts because multiple meanings have changed and developed over time and in contestation between rival
stakeholder groups and their interests (Hilferty, 2008). The concept of professionalism is used in different senses
and somewhat difficult to define. For example, in daily language, it is generally used to mean an activity for which
one is paid as opposed to doing voluntarily. The term is also used to classify the status of occupation groups in terms
of respectability (Kennedy, 2007). In the business world, professionalism is generally synonymous with “success”
or refers to the expected behaviors of individuals in specific occupations (Tichenor ve Tichenor, 2005).

The terms “profession” and “professor” have their etymological roots in the Latin for profess. To be a
professional or a professor was to profess to be an expert in some skill or field of knowledge (Baggini, 2005). In
1975, Hoyle defined professionalism as ‘those strategies and rhetorics employed by members of an occupation in
seeking to improve status, salary and conditions’ (cited in Evans, 2007). In his another work, Hoyle (2001) states
that professionalism is related to the improvement in the quality of service rather than the enhancement of status.
Boyt, Lusch and Naylor (2001) explains the concept as a multi-dimensional structure consisting of one’s attitudes
and behaviors towards his/her job and it refers to the achievement of high level standards. If we synthesize the
definitions up to now, it is possible to interpret professionalism as a multi dimensional structure including one’s
work behaviors and attitudes to perform the highest standards and improve the service quality.

Before deepening the teacher professionalism discussions, it would be useful to mention the distinction between
the two terms “professionalism” and “professionalization” which usually accompany each other in scholarly
discourses. Professionalization is related to “promoting the material and ideal interests of an occupational group”
(Goodson, 2000, 182) so it includes “the attempt to gain professional associated with professions” (Whitty, 2000)
whereas professionalism “focuses on the question of what qualifications and acquired capacities, what competence
is required for the successful exercise of an occupation (Englund, 1996, 76).

David refers to five commonly cited professionalism criteria focused in the literature. They are (David, 2000): (a)
professions provide an important public service, (b) they involve a theoretically as well as practically grounded
expertise, (c) they have a distinct ethical dimension which calls for expression in a code of practice, (d) they require
organization and regulation for purposes of recruitment and discipline and, (e) professional practitioners require a
high degree of individual autonomy- independence of judgment- for effective practice.

Barber (1965) explains four main characteristics of professional behavior as follows: (a) a high degree of
generalized and systematic knowledge, (b) orientation primarily to community interest rather than to individual self-
interest, (c) a high degree of self-control of behavior through codes of ethics in the process of work socialization, (d)
a system of rewards seen primarily as symbols of work achievement.

Autonomy is one of the main focuses featured in professionalism characteristics. Forsyth and Danisiewicz (1985)
contributes professionalism debates stating that, the tasks of professionals are important, exclusive and complex, so
professionals should have the autonomous decision making powers free from external pressures. Another author
states that one of the major objectives and attractions of movement to professionalize teachers is to provide
professional autonomy (Bull, 1998). Autonomy is a component of teacher professionalism and it provides both an
individual decision making area to achieve one’s aims and an effect on controlling the situations related to his/her
work. Autonomy not only functions as a buffer against the pressures on teachers but also means of strengthening
them in terms of personal and professional sense (Friedman, 1999). Consequently, it has an opposite function of
organizational control (1978; Johnson, 1992; Bull, 1988).

It appears that the focuses on defining and conceptualizing the nature of professionalism are, “the respectability
status of the occupation (e.g. Hoyle, 1975; Kennedy, 2007)”, improvement of service quality (e.g. Hoyle, 2001),
“achievement of the highest standards (e.g. Boyt, Lusch ve Naylor (2001)”, “self-control (e.g. Barber, 1965)” and
“professional autonomy (e.g.David, 2000; Leiter, 1978; Johnson, 1992; Bull, 1988)”.
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3. Different Perspectives on Teacher Professionalism

Behind the arguments that teaching is a professional or a semi-professional occupation, the questioning whether
teaching meets the criteria attributed to professional occupations lies. Traditional sociological approach delineates
key traits of a professional occupation, largely based upon law and medicine. According to this approach, while the
classical occupations like medicine and law are associated with high status and pay, the others seek an opportunity
to attain such rewards through a “professionalization” process (Webb, Vulliamy, Hdmaildinen, Sarja, Kimonen ve
Nevalainen, 2004).

According to the authors supporting this approach, (Etzioni, 1969; David, 2000), the reason why nursing and
teaching are accepted as “semi” or “quasi” professionals is that they couldn’t meet the criteria of professionalism
wholly commonly referred in the literature. Leiter (1978) states that occupations such as teaching and nursing claim
professional status but are not completely accorded this status because their individual autonomy is often under
organizational control. More specifically, teachers are monitored by their administrators in terms of the consistency
between their performance and the standards set before. As a result of this, they are directed and shaped by the
administrators to achieve organizational goals so their autonomy is restricted. Samuels (1970) supports these
arguments asserting that public school teachers do not have a high level of authority since the major decisions in
educational settings are not taken by them.

Depending on the educational context, it is possible to say that definitions of teacher professionalism focuses on
teachers’ professional qualifications such as “being good at his/her job”, “fulfulling the highest standards”, “and
“achieving excellence”. For example, Baggini (2005) claims that for today’s teachers, professionalism is interpreted
in terms of what extent the teachers outcome the difficulties and what extent they are able to use their skills and
experiences related to their profession. On the most basic level, ‘professional teacher refers to the status of a person
who is paid to teach’; on a higher level, it can refer to teachers who represent the best in the profession and set the
highest standards (Tichenor and Tichenor, 2005). Phelps believes professionalism is enhanced when teachers use
excellence as a critical criterion for judging their actions and-attitudes. In other words, professionalism is measured
by the best and the highest standards (Phelps, 2006).

In scholarly debates, two versions of teacher professionalism are portrayed as “old professionalism” and “new
professionalism”. These two approaches emerged upon the changing social, political and cultural circumstances.
However these two approaches are not completely opposite to each other. Sachs (2003) who developed this
classification differentiates these two approaches as those: Old professionalism is concerned with; (a) exclusive
membership, (b) conservative practices, (c) self-interest, (d) external regulation, (e) slow to change and, (f) reactive.
The characteristics of new (transformative) professionalism are; (a) inclusive membership, (b) public ethical code of
practice, (c) collaborative and collegial, (d) activist orientation, (e) flexible and progressive, (f) responsive to
change, (g) self-regulating, (h) policy-active, (i) enquiry-oriented, (j) knowledge building.

New understanding of teacher professionalism provides professional space and conditions for the teachers to take
responsibility in their practices. Sachs calls this transition from old to new understanding as “transformative
professionalism” (Sachs, 2003). Sachs’s approach to teacher professionalism can be interpreted as an attempt to
revitalize the concept in a rapidly changing work environment. He considers the teacher professionalism issue as a
social and political strategy to promote the status of teaching profession. His approach is an alternative and
contemporary one when compared to traditional approach.

Hargreaves (2000), analyzes the development of teacher professionalism as passing through four historical
phases in many countries. The key features of these phases could be summarized as follows:

1) The pre-professional age: In this age, teaching was managerially demanding but technically simple so the
teachers were only expected to carry out the directives of their knowledgeable superiors.

2) The age of autonomous professional: This age was remarked by a challenge to the singularity of teaching
and the unquestioned traditions on which it is based. “Autonomy” was considered as an important
component of teaching profession. The principle that teachers had the right to choose the methods they
thought best for their students was questioned. Also, the teachers gained a considerable pedagogical
freedom.

3) The age of collegial profession: This age draws attention with the increasing efforts to create strong
professional cultures of collaboration to develop common purpose, to cope with uncertainty and complexity
and to response the rapid changes and reforms effectively.



2050 Nihan Demirkasimoglu / Procedia Social and Behavioral Sciences 9 (2010) 2047-2051

4) The post-professional age: This age is marked by a struggle between forces and groups intent on de-
professionalizing the work of teaching, and other forces and groups who are seeking to re-define teacher
professionalism and professional learning in more positive and principled postmodern ways that are
flexible, wide-ranging and inclusive in nature.

Hargreaves defines today’s professionalism as postmodern professionalism -a new era- marked by polarized
directions. In the first direction, professionalism is portrayed as an exciting broad social movement that protects and
advances teachers’ professionalism by providing them learning to work effectively with groups and institutions
beyond school; on the other hand it is portrayed as the de-professionalization of teachers crumble under multiple
pressures and intensified work demands (Hargreaves, 2000).

Ozga (1995, 35), moves these discourses mentioned so far to a different base. She evaluates teacher
professionalism in its historical and political context and interprets it as a device of professional control. Stevenson,
Carter and Passy (2007) follows the same line with Ozga stating that “it is more useful to approach professionalism
as an ideological construct that is neither static nor universal, but located in a particular socio-historical context and
fashioned to represent and mobilize particular interests”. According to Ozga and Lawn (1981), professionalism
could operate “as a strategy for control of teachers manipulated by the State, while also being used by teachers to
protect themselves against dilution”. Furthermore, they claim that professionalism is used as an ideological weapon
aimed at controlling teachers, at the same time as a weapon of self-defence for teachers in their struggle against
dilution. Additionally, Evans (2007) remarks that a common feature of many conceptions of new professionalism is
a focus on practitioner control and proactivity. Goodson (2000, 182) claims that there is a considerable antipathy to
teacher professionalization. According to him, this antipathy stems from, cost-cutting central government; from
well-entrenched education bureaucracies; and, perhaps most potently of all, from a range of business and corporate
interests. Some of these oppositions are ideological but behind this ideological antipathy are a range of financial
changes which sponsor the notion of retrenchment and cutback. It will be concluded that there is a consensus to a
great extent that the purpose behind teacher professionalization attempts in ideological base are viewed as
occupational control and authorizing teachers by intensifying the work demands.

4. Conclusion

In the light of the different approaches to teacher professionalism in scholarly debates, it is obvious that the
meanings attributed to teacher professionalism and the status of teaching have a dynamic characteristic. This
dynamism stems from the political and social changes and results in the shifting meaning and status of the teaching
profession in historical context. Contemporary interpretations of teacher professionalism has a shift in meaning from
the earlier notions in the sense that teachers confront with multiple pressures, intensified work demands and more
occupational control in recent times.

It could be concluded from the discussions that we cannot talk about an agreement on the conceptualization of
the term. On the other hand, considering the scholarly debates up to now, “teacher professionalism” could be
interpreted as a professional work field with its sociological, ideological and educational dimensions aims at
achieving the highest standards in teaching profession which is based upon the professional formation, knowledge,
skill and values. The dominant discourses in the field of education indicate that teacher professionalism is
associated with improving the quality and standards of teachers’ works and their public image. Multiple approaches
are common in the sense that teacher professionalism means meeting certain standards in education and related to
proficiency. However, the meaning of the term and status of teaching profession is considered to be highly
problematic and polarized in various spheres. At this point, as Whitty stated (2000), it is probably best to see the
different positions about teacher professionalism in the twenty-first century as competing versions of teacher
professionalism rather than seeing any one as fitting an essentialist definition of professionalism.
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Role of a Teachers In Education & Student’s Life

Authored by Ranga.nr

Teachers play a key role in the education and also student’s life. A person with proper vision,
experience, and an education degree can enter the teaching profession. Teaching job is a great
responsibility than a mere job. It has an impact on the growth and well-being of the nation.
The teacher today is quite diverse than past and has a wide role in almost every occupation.

In many cases of a successful student, there seems to be a good teacher. The relation in between
seems to be very harmonious with complete dedication and affection from the teacher
towards the student. This phenomenon had never been the other way. For an inspiration in being
a teacher go through these 1200 quotes for teachers. You can also gift the item to your teacher.

Role of Teachers in Education

Education is necessary for politicians, businessmen, artists, farmers, religious groups, students
etc. for their respective career growth. Some of the great teachers were the cause of political and
industrial revolutions around the world. Their vision helped various societies to gain self-
sufficiency and financial freedom.

Some of them helped in the spread of knowledge and establishment of good
educational institutes. Education is vast and it has grown to a large extent in last century. Many
fields in science, commerce, arts have come up and the area of study is very large. So
considering these developments a

1.Teacher has to imbibe the education of his subject to a complete extent possible to deliver
when needed.

2.He has to write books, articles, conduct seminars etc. to publicize the knowledge needed to the
society.
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3. The education system has to be designed and taught so that the learners can do some sort of
service to society after attaining it.

4. The knowledge has to be imparted to pupil within short time period, in a most understandable
way using effective teaching strategies like academic software.

5. He should avoid creating confusion or misrepresenting of education to students and society.

6. Due to many courses available for study, there is also good level of confusion among parents
and students to select the courses of study in terms of job prospects and career aspirations. So he
should guide in such a way it will be beneficial to the student on the long run without just
thinking of monetary gains to the school or education institute.

7. An ideal teacher has to set him or herself as role models for upcoming teachers.

Role of a teacher in Students’ life

Teacher plays an important role after parents in molding the students. Students are to be handled
with affection and courtesy. The students’ point of view must always be considered once before
he apply his opinion on them.

1. An ideal teacher should be impartial, disciplined, not affected by respect, insult and at all
times be courteous.

2. The teaching should be done from the level (knowledge) of learner. Then gradually upgrade to
higher level and not the reverse so as to leave them empty minded.

3. Teaching should also be done by reference to standard textbooks for each topic on the subject.
This helps student get complete and reliable information.

More over students should be encouraged to refer the standard books. This will help them gain
more information and also enhance their comprehension and reading ability. Further they can
score well in the exams due to more detailed information.

Mo atermark Now


https://www.studyread.com/academic-software-role/
http://www.mindcontroversy.com/advantages-discipline-life/
https://www.studyread.com/advantages-reading-books/

4. In the classroom he should provide proper encouragement for pupils. The child must feel free
to approach with any questions or doubts to discuss the issues.

5. Also he should encourage them to take notes in the class. This helps them improve their
writing skills, understand better and stay attentive in class.

6. Teacher has to use effective teaching strategies like chalkboard, videos, pictures, animations
to impart the knowledge in an easy manner.

7. Teacher has to let the students understand the aspects of career growth, scholarships available,
future prospects in a particular field etc. Further he must make them aware of better universities
and colleges around for higher education. Many students do not know better options for future
studies.

8. When a student have some problems in behavior or thought process. Then the teacher’s role is
to help student overcome the problem by showing special affection and attention on the student.

10. Teacher can solve many of the problems of the student in respect to his thoughts, behavior,
career etc. The phrase that

The relationship between a teacher and student should be like a fish and water but not like
a fish and fisherman.

Give respect and take respect is the phrase for society... But in a student and teacher’s
relation... It Becomes Give affection & attention and take respect and regards from student.

Role of teachers in schools

At school, a teacher is like a parent to the student. He must try to see if the students are fine,
healthy and active. He has to encourage students to take up extra-curricular activities besides
studies and also welfare programs with the support of his colleagues.

Students generally keep a watch on teacher’s life. So, a teacher has to maintain a good set of
manners and try to be a role model. This not only helps students adopt it but also improves their
regard to the teacher. In case, parents of any students wish to meet them, the teacher must be
ready to listen and cooperate with them. Teachers should encourage student welfare program,
sports, tutoring etc. Even education trips are to be included in the school life of the children.

It is common that children try to imitate their teachers out of inspiration from them. Hence, the
teacher should try to balance his mindset by not showing fear, anxiety, over excitement etc. He
must maintain his coolness and be of composed mind.
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This implies that one should play the role of a teacher with dedication, honesty, affection, and
patience. As a final word, the career of teaching should not be taken up just for a job but instead
for self-satisfaction and social development



QUALITIES OF EFFECTIVE TEACHERS
James Stronge

The positive and negative behaviors exhibited by teachers determine, to a great extent,
their effectiveness in the classroom and, ultimately, the impact they have on student
achievement. Several specific characteristics of teacher responsibilities and behaviors
that contribute directly to effective teaching are listed for each of the following
categories:

e The teacher as a person

Classroom management and organization
Organizing and orienting for instruction
Implementing instruction

Monitoring student progress and potential
Professionalism

Red flags signaling ineffective teaching are presented at the end of each section. Both
positive and negative characteristics are based on a plethora of research-based studies that
address the concept of improving the educational system for both students and teachers.
These qualities are general for any content area or grade level. Subject-specific qualities
presented for the four content areas typically found in all schools include:

English

History and Social Studies

Mathematics

Science

The lists are provided as a vehicle to promote teacher effectiveness.

Il THE TEACHER AS A PERSON

The teacher is the representative of the content and the school. How a teacher
presents himself makes an impression on administrators, colleagues, parents, and
students. Often a student links the preference to a particular subject to a teacher
and the way the subject was taught. A teacher who exudes enthusiasm and
competence for a content area may transfer those feelings to the students. In
addition, how the teacher relates to the pupils has an impact on the students’
experience in the class. The teacher’s personality is one of the first sets of
characteristics to look for in an effective teacher. Many aspects of effective
teaching can be cultivated, but it is difficult to effect change in an individual’s
personality.

A. Positive Qualities
e Assumes ownership for the classroom and the students’ success
e Uses personal experiences as examples in teaching



Understands feelings of students

Communicates clearly

Admits to mistakes and corrects them immediately

Thinks about and reflects on practice

e Displays a sense of humor

e Dresses appropriately for the position

e Maintains confidential trust and respect

e s structured, yet flexible and spontaneous

Is responsive to situations and students’ needs

Enjoys teaching and expects students to enjoy learning
Looks for the win-win solution in conflict situations

Listens attentively to student questions and comments.
Responds to students with respect, even in difficult situations
Communicates high expectations consistently

Conducts one-on-one conversations with students

Treats students equally and fairly

Has positive dialogue and interactions with students outside the
classroom

Invests time with single students or small groups of students
outside the classroom

Maintains a professional manner at all times

Addresses students by name

Speaks in an appropriate tone and volume

Works actively with students

B. Red Flags of Ineffective Teaching
e Believes that teaching is just a job
Aurrives late to school and class on a regular basis
Has classroom discipline problems
Is not sensitive to a student’s culture or heritage
Expresses bias (positive or negative) with regard to students
Works on paperwork during class rather than working with
students
Has parents complaining about what is going on in the classroom
Uses inappropriate language
Demeans or ridicules students
Exhibits defensive behavior for no apparent reason
Is confrontational with students
Lacks conflict resolution skills
Does not accept responsibility for what occurs in the classroom



CLASSROM MANAGEMENT AND ORGANIZATION

A classroom reveals telltale signs of its user’s style. Typically, a well-organized
classroom has various instructional organizers, such as rules, posted on walls.
Books and supplies are organized so that often needed ones are easily accessible.
The furniture arrangement and classroom displays often reveal how the teacher

uses the space.

Once the students enter, the details of a classroom at work are

evident. The teacher’s plan for the environment, both the organization of the
classroom and of students, allows the classroom to run itself amid the buzz of
student and teacher interaction.

A Positive Qualities

A.

Positions chairs in groups or around tables to promote interaction

Manages classroom procedures to facilitate smooth transitions,
instructional groups, procurement of materials and supplies, and
supervision of volunteers and paraprofessionals in the classroom
Manages student behavior through clear expectations and firm
and consistent responses to student actions

Maintains a physical environment where instructional materials
and equipment are in good repair

Covers walls with student work, student made signs, memos, and

calendars of student events

Has students welcome visitors-and observers and explain
activities

Emphasizes students addressing one another in a positive and
respectful manner

Encourages interactions and allows low hum of conversations
about activities or tasks

Maximizes the physical aspect of the environment

Manages emergency situations as they occur

Maintains acceptable personal work space

Establishes routines for the running of the classroom and the
handling of routine student needs (e.g., bathroom visits, pencil
sharpening, and throwing away trash)

Provides positive reinforcement and feedback

Disciplines students with dignity and respect

Shows evidence of established student routines for
responsibilities and student leadership

Exhibits consistency in management style

Posts classroom and school rules

Posts appropriate safety procedures

Red Flags of Ineffective Teaching



e Arranges desks and chairs in rows facing forward (without
regrouping)

e Displays inconsistencies in enforcing class, school, and district
rules

e Is not prepared with responses to common issues (bathroom
visits, pencil sharpening, and disruptions)

e Uses strictly commercial posters to decorate walls

e Lists rules and consequences for negative behaviors (teacher
formulated)

e Ranks student progress on charts for all to view

e Emphasizes facts and correct answers

Assigns one task to be completed by all students

Does not post or is not clear about expectations of students

Does not display school or classroom rules

Allows student disengagement from learning

Is unavailable outside of class for students

Complains inappropriately about all the administrative details

that must be done before class begins

Maintains an unsafe environment or equipment

Students have no specific routines or responsibilities

Keeps an unclean or disorderly classroom

Uses many discipline referrals

Makes up rules and consequences or punishment according to

mood; unpredictable

e Does not start class immediately, takes roll and dallies

I11. ORGANIZING AND ORIENTING FOR INSTRUCTION

Some teachers plan at home, and others work after school, crafting unit plans that
incorporate various objectives. Regardless where or how teachers plan and
organize for instruction, the evidence of effective work is seen in the classroom.
An observer in the classroom of an effective teacher can quickly understand the
work by viewing the daily lesson objectives and activities posted. Further, the
teacher is able to share what the class will be doing to follow-up the lesson of the
day. In many schools, teachers are required to submit weekly lesson plans, these
plans typically note accommodations for different learning styles or needs, and
the variety of instructional approaches that will be used. It is important to note,
however, that a lesson plan is not an end-all; it is merely a description of what
should be occurring in the classroom. Thus, a good plan doesn’t guarantee high-
quality instruction, but a poor plan most certainly contributes to ineffective
instruction.

A. Positive Qualities
e Lesson plans are written for every school day



Students know the daily plan because an agenda of objectives and
activities is given

Student assessment and diagnostic data are available

Assessment data and pretest results are included in the preparation
of lesson plans

Student work samples are available and considered when writing
lesson plans

Lesson plans are aligned with division curriculum guides
Teacher-developed assessments are aligned with curriculum guides
State learning objectives are incorporated into lesson plans

Lesson plans have clearly stated objectives

Lesson plans include use of available materials

Lesson plans include activities and strategies to engage students of
various ability levels

Lesson plans address different learning modalities and styles
Lesson plans include required accommodations for students with
special needs

State standards are posted in classroom

Lesson plans include pacing information

Lesson plans for a substitute or an emergency are located in an
easily accessible area of the classroom containing all necessary
information

Red flags of Ineffective Teaching

No (or very few) lesson plans are available

Student assessment and diagnostic data are not available

No connection between assessment data and lesson plans is evident
No differentiated instruction is provided

Lesson plans are not aligned with local or district curriculum
guides

State learning objectives are not incorporated into lesson plans
Activities that are unrelated to the learning objective are selected
No plans for or anticipation of potential problems

Lesson plans mainly consist of text or worksheets

Students are not engaged in learning

Lesson plans do not address different learning styles of students
Lesson plans do not reflect accommodations for students with
special needs

State standards are not posted in the classroom

Information on pacing is not discernible in lesson plans
Lesson plans are disjointed

Lesson plans are short and do not allow for smooth transitions
between activities

Poor or inconsistent student achievement is the prevalent pattern



e Emergency lesson plans are not available

e Materials for substitutes are not available (attendance rolls, class
procedures, lesson plans, fire and tornado drill evacuation route
maps)

IMPLEMENTING INSTRUCTION

Effective teaching combines the essence of good classroom management,
organization, effective planning, and the teacher’s personal characteristics.
The classroom presentation of the material to the students and provision of
experiences for the students to make authentic connections to the material are
vital. The effective teacher facilitates the classroom like a symphony
conductor who brings out the best performance from each musician to make a
beautiful sound. In the case of the classroom, each student is achieving
instructional goals in a positive classroom environment that is supportive,
challenging, and nurturing of those goals. The best lesson plan is of little use
if the classroom management component is lacking or the teacher lacks
rapport with the students. Implementing instruction is like opening night at
the theater where all the behind-the-scenes work is hidden and only the magic
is seen by the audience. Effective teachers seem to achieve classroom magic
effortlessly. The trained observer, on the other hand, is likely to feel great
empathy and appreciation for the carefully orchestrated art of teaching.

A. Positive Qualities

e Uses student questions to guide the lesson

e Uses pre-assessments to guide instruction

e Develops elements of an effective lesson

e Uses established routines to capture more class time (e.g., students
have roles to play, such as passing out materials so the teacher
need not stop the momentum of the lesson)
Incorporates higher-order thinking strategies
Uses a variety of activities and strategies to engage students
Monitors student engagement in all activities and strategies
Has high numbers of students actively engaged in the class
continuously
e Adjusts the delivery and pacing of the lesson in response to student

cues

e Effectively uses the entire classroom (e.g., teacher movement
throughout the room)
Student-centered classroom rather than teacher-centered classroom
Provides feedback (verbal, nonverbal, and written)
Designs and bases assignments on objectives
Assists students in planning for homework assignments

B. Red Flags of Ineffective Teaching



V.

Experiences student behavior problems

Has unengaged students (e.g., bored, off-task, asleep)

Has poor student performance in class and on assessments
Gives vague instructions for seatwork, projects, and activities
Unresponsive to student cues that the delivery of instruction in
ineffective

Lacks variety in instructional methods used

Has difficulty individualizing instruction

Uses outdated material or terminology

Fails to implement needed changes pointed out by peers or
Supervisors

Tells students to “know the material”

Does not apply current strategies or best practices

Uses poor examples of or improper English

Transitions slowly between activities or lessons.

MONITORING STUDENT PROGRESS AND POTENTIAL

Effective teachers have a sense of how each student is doing in the classes that
they teach. They use a variety of formal and informal measures to monitor and
assess their pupils’ mastery of a concept or skill. When a student is having
difficulty, the teacher targets the knowledge or skill that is troubling the student,
and provides remediation as necessary to fill in that gap. Communication with all
parties vested in the success of the student is important since parents and
instructional teams are also interested in monitoring the student’s progress.
Monitoring of student progress and potential need not be solely the responsibility
of the teacher; indeed, an effective teacher facilitates students’ understanding of
how to assess their own performance, that is, assists them in metacognition.
However, ultimate accountability does lie with each teacher, so documenting a
student’s progress and performance needs to be accomplished. An effective
teacher who has observed and worked with a student has a sense of the potential
that student possesses, encourages the student to excel, and provides the push to
motivate the student to make a sustained effort when needed.

A. Positive Qualities
e Enables students to track their own performances
Grades homework
Gives oral and written feedback
Documents student progress and achievement
Makes instructional decisions based on student achievement data
analysis
Circulates in the room to assist students and provide praise
e Gives pretests and graphs results
e Considers multiple assessments to determine whether a student has
mastered a skill



Keeps a log of parent communication

Uses student intervention plans and maintains records of the plan’s
implementation

Records team conference or teacher conference with students
Gives assessments on a regular basis

Makes use of a variety of assessments

Uses rubrics for student assignments, products, and projects
Practices differentiated instruction based on assessment analysis
Exercises testing accommodations for special-needs students
Maintains copies of all correspondence (written, e-mail,)
concerning student progress

Holds teacher-parent-student conferences and meetings
Produces class newsletters

Invites parents and guests to special class events

Maintains class Web page featuring student work, homework
assignments

Communicates with informal progress reports

Uses appropriate and clear language in communications
Participates in Individualized Education Program (IEP) meetings
for special-needs students

B. Red Flags of Ineffective Teaching

Does not monitor student progress or allow for questions
Infrequently analyzes or lacks appropriate data

Infrequently or fails to monitor student progress

Does not keep a communication log

Does not record conferences with students or parents and
guardians

Uses extremes in grading — high failure rates or unrealistically high
percentage of excellent grades

Fails to re-teach after assessments to correct gaps in student
learning

Offers little or not variety of assessments

Ignores testing accommodations for special-needs students

Does not document or holds few parent communications
(communication may include conferences, phone calls, e-mail,
newsletters, Websites)

Uses vague, technical, or inappropriate language in communication
Does not participate in or attend IEP meetings for students with
special needs

VI. PROFESSIONALISM

Teachers have been portrayed in a variety of ways in the media, ranging from
detrimental images to beloved masters of their craft who inspire students to excel.



Effective teachers can be seen, heard, and sensed. The effective teacher engages
in dialogue with students, colleagues, parents, and administrators and consistently
demonstrates respect, accessibility, and expertise. Effective teachers are easily
identified through their adept use of questioning and instruction given in the
classroom. Finally, an observer who knows from all sources that this person truly
makes a difference in the classroom can sense the presence of an effective
teacher. The true teacher is a master of teaching.

A. Positive Qualities
e Practices honest two-way communication between teacher and
administrators
Communicates with families of students
Maintains accurate records
Reflects on teaching, personally and with peers
Attends grade-level meetings; is a team player
Attends and participates in faculty and other school committee
meetings
Focuses on students
Performs assigned duties
Implements school and school district goals and policies
Acts “globally” around the school for the benefit of the whole
school
Volunteers to assist others
Seeks community involvement
Seeks leadership roles on school committees and teams
Contacts central office personnel for technical support when
needed
Treats colleagues with respect and collegiality
e Works collaboratively with faculty and staff
Attends professional development opportunities (e.g., conferences,
graduate classes, workshops)
Maintains current teaching certification
Submits required reports on time and accurately
Writes constructive, grammatically correct communications
Writes appropriately for the intended audience
No testing irregularities found that are within the control of the
teacher
Submits lesson plans and assessment documents on time
Submits grades on time
Maintains a calendar of report deadlines
Keeps an accurate and complete grade book

B. Red Flags of Ineffective Teaching
e Gives negative feedback routinely at meetings



Displays unwillingness to contribute to the mission and vision of
the school

Refuses to meet with parents and guardians or colleagues outside
of contract hours

Resents or is threatened by other adults visiting the classroom
Does the minimum required to maintain certification or emergency
certification status

Submits reports late

Submits grades late

Writes inaccurate or unclear reports

Does not update grade book or it is inaccurate



Remove Watermark Now

To develop a strong
sense of profession-
alism, a teacher must
focus on the critical
elements of attitude,
behavior, and

communication. .
| @

fvery teacher must develop the
characteristics of a professional and

model professionalism every day. In
fact, among the standards of the Na-
tional Council for Accreditation of
Teacher Education (NCATE) is a re-
quirement that teacher candidates
’_-5 de nonstrate specificdispositions of
& ssionals (NCATE 2001). Bndge -
en-Peretz 2001, 50) ad sed that,
aside f[ﬂm academl cé i)

C
( ——._,‘ ..'_,




What are the elements of pro-
fessionalism? This article catego-
rizes some of the most critical ones
into three main categories: atti-
tude, behavior, and communica-
tion. Addressing these areas can
help any teacher to develop a
stronger sense of professionalism.

Attitude

Attitude is everything! A posi-
tive attitude is an essential compo-
nent of professionalism (Hurst and
Reding 2000).

Beginning at the simplestlevel,
teachers cannot let their personal
lives interfere with their profes-
sional attitude. Even when having
a bad day, a teacher still needs to
maintain a positive attitude and
not take out abad mood on the stu-
dents. A professional needs to push
away outside concerns or distrac-
tions and focus on the task at hand.
No one would want a surgeon tolet
personal anger interfere with a
patient’s operation. Similarly, a
teacher shouldn’t let negative feel-
ings spill over to the students.

One of the best things a
teacher can do is to love his or her
students. It is so important for stu-
dents to know that their teachers
care for them. A professional
doesn’t view his or her profession
as just a job, but rather sees it as a
calling that is all about caring for
children. The ability to make per-
sonal connections with students is
an identifiable trait of a successful
teacher (Pajak 2001).

It’s easy to fall into the trap of
focusing on the negative. Yes,
teaching is a demanding profes-
sion; but if teachers dwell on the
challenges, they could easily spend
all their time complaining. Lorenz
(2002, 327) urged that every
teacher “resist the pettiness of the
staff lounge and behave like a true

educator. Bottom line: whining
about not being treated as a profes-
sional just betrays the fact that you
really aren’t one.” Every job and pro-
fession has its ups and downs, and a
true professional focuses his or her
energy in a positive way. This calls for
an attitude of assertiveness. When a
teacher sees that something is not
working well, he or she needs to take
action and seek solutions.

Risk taking is another element
of a professional attitude. Wong
and Wong (1998, 304) stated,

“There can be no accomplishment
without taking some risk.” A pro-
fessional should be willing to take
risks and try new things, and thus
avoid falling into a rut and becom-
ing stagnant.

An attitude of confidence is
another key component of profes-
sionalism. Lack of confidence can
lead to social errors and unprofes-
sional behavior (Hurst and Reding
2000). Teachers must know and
trust themselves and their abilities.

An attitude of initiative is also
an important element. Hurst and
Reding (2000, 47) emphasized,
“Professionals set goals for them-
selves and their students. They
know what they want to achieve.”
One of the first signs that
preservice teachers are becoming

more professional is that they be-
gin to take initiative, rather than
wait to be told what to do.

Lastly, effective teachers need
to commit themselves to being life-
long learners. Wong and Wong
(1998, 294) described a profes-
sional as “someone who, without
supervision or regulation; is a re-
sponsible person; has a continuing
growth plan to achieve compe-
tence; and strives continuously to
raise the level of each new group of
students.” Hurst and Reding (2000)
stressed the importance of profes-
sionals staying current in their field
of study.

Behavior

Numerous behaviors are asso-
ciated with professionalism. Wong
and Wong (1998, 293) stated, “A
professional is defined not by the
business a person is in but by the
way that person does his or her
business.”

Preparedness, one behavior
associated with professionalism, is
an important focus in the current
standards movement. The NCATE
Standards require that “the teacher
candidate knows the subject mat-
ter and can teach it effectively so
students can learn” (Wise and
Leibbrand 2001). The National
Board for Professional Teaching
Standards (NBPTS) also includes a
proposition that teachers should
know the content and methodol-
ogy of what they teach (Seifert
1999). Teachers need to be pre-
pared to teach the content of their
lessons, as well as be prepared with
the proper materials and resources.
Hurst and Reding (2000, 45) re-
minded us, “Teachers need to be
prepared every time they enter the
classroom.” Many beginning
teachers underestimate how much
time proper planning and prepara-
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tion entail. The sooner they under-
stand this, the better.

Hurst and Reding (2000) iden-
tified punctuality as another criti-
cal behavior associated with pro-
fessionalism. Tardiness does not go
over well in the school setting. Chil-
dren cannot be left unsupervised.
Therefore, it is critical that teach-
ers arrive on time, whether it is for
the start of the school day or for
picking up the students from a spe-
cial class.

Professionals, metaphorically,
live in glass houses; they are under
constant scrutiny and are held to
the highest moral and ethical stan-
dards. Teachers, expected to be role
models for their students, must
carefully examine how their behav-
ior, both in and out of the class-
room, might make an impression
on others. A teacher’s actions and
influence as a role model can either
help or harm others. Just the hint
of any impropriety can both ruin a
teacher’s reputation and leave stu-
dents disappointed and confused.

Like it or not, people are often
judged by their appearance. A pro-
fessional is expected to dress in a
respectable manner. Wong and
Wong (1998, 51) caution, “You will
be treated as you are dressed.”
While the level of formality has de-
clined in many professions, many
types of clothing still are consid-
ered inappropriate in professional
settings. Clothes that are too pro-
vocative, casual, or sloppy are in-
appropriate. Body piercings, tat-
toos, and other bold fashions are
often looked upon unfavorably.
Teachers are encouraged to err on
the side of formality, rather than to
dress in casual or contemporary
fashion. Hurst and Reding (2000,
13) advised, “A teacher should look
like the teacher, not one of the stu-
dents. School is not the place to

24  Kappa Delta Pi Record * Fall 2003

make wild fashion statements or to
dress in provocative ways.”

Being able to discern the types
of topics that are appropriate for
conversation is an important qual-
ity of professional behavior. Hurst
and Reding (2000) recommended
that teachers avoid responding to
inappropriate questions and ones
that are too personal. In conversa-
tion, they also should avoid inter-
rupting others and should think
before they speak.

The NBPTS identified respect,
the act of displaying a high regard
for students, as one of the 13 Di-
mensions of Teaching Expertise
(Helms 2001). Hurst and Reding
(2000) also cited respect, as well as
courtesy, as key components of
professionalism. A professional re-
spects all others, even when that
respect is not returned. As a role
model for appropriate behavior, a
teacher always must show respect
to colleagues, parents, and stu-
dents. A professional treats every-
one with dignity.

Knowing the boundaries in
terms of what teachers are allowed

to do in the classroom is impera-
tive for professional behavior.
Hurst and Reding (2000, 36) sug-
gested, “It is important for teach-
ers to recognize their role in this
chain of command. . . . An aspect
of being a professional is the abil-
ity to be a follower as well as a
leader.” This is especially impor-
tant for the preservice teacher who
is not an employee of the school
district. Yet, at the same time, edu-
cators should be prepared to take

a stand for what is right. Teachers
are encouraged—through the
practices of research, reflection,
and sharing with others—to help
bring about needed changes.

Communication

Numerous facets of communi-
cation impact professionalism.
Among these are collaboration, co-
operation, supportand encourage-
ment, and participation in learning
communities, as well as basic mod-
eling of proper language usage.

The NBPTS identified collabo-
ration as one of the core proposi-
tions of accomplished teaching

Remove Watermark Now



(Helms 2001). That organization
further cited the imperative for
teachers to be members of learn-
ing communities where they work
collaboratively with professionals,
parents, and the community. Hurst
and Reding (2000, 26) stated,
“Building good, strong relation-
ships is part of being a profes-
sional.” Teachers no longer can go
into their classrooms, shut the
door, and do their own thing. The
changing nature of schools calls for
teachers to collaborate with others
and work effectively as a team to-
ward common goals. Collaboration
is essential for meeting the needs
of all of students.

Hurst and Reding (2000) main-
tained that professionals support
and encourage their colleagues.
The students at East Stroudsburg
University of Pennsylvania partici-
pate in Professional Development
Schools in cohorts. That program’s
leaders work to create a sense of
community and bonding that will
carry over to the participants’ field-
work. Teaching is hard work, and a
little encouragement goes a long
way. It is important for teachers to
edify and support one another, to
have opportunities to share their
triumphs and tragedies. As profes-
sionals, teachers must focus on co-
operation rather than competition.

Wong and Wong (1998, 300)
advised that “professionals consult
and help one another.” The NBPTS
includes a proposition that encour-
ages teachers to be members of
learning communities (Seifert
1999). There are many opportuni-
ties for teachers to become in-
volved in professional education
groups early in their careers. Orga-
nizations—such as Kappa Delta Pi,
discipline-specific organizations
(such as the National Council of
Teachers of Mathematics and the

National Science Teachers Associa-
tion), and student versions of
teacher union groups—provide ve-
hicles for developing professional
skills and expertise. Most of these
organizations offer educational
opportunities through confer-
ences, workshops, and publica-
tions. Additionally, these organiza-
tions often are the breeding
grounds for future educational
leaders. Wong and Wong (1998) en-
couraged teachers to have a sup-
port group where they can learn
from outstanding teachers and

leaders. Participation in these
groups can be an excellent way to
connect with new sources of infor-
mation and to give and get needed
emotional support.

On amorebasiclevel, Hurstand
Reding (2000, 16) counseled, “Edu-
cating yourself as to the proper use
of the English language is imperative
if you want to be a successful role
model to your students and present
yourselfin a professional manner to
those with whom you come in con-
tact.” A professional should sound
like an educated person, always us-
ing proper speech and grammar.
Here again, teachers need to be ap-

propriate role models for students.

Closing Thoughts

Seifert (1999, 95) offered that
“becoming truly professional is a
lifelong challenge,” and he also
stated:

Professionalism is a pro-
cess more than an outcome—
a way of encountering new
students and new classroom
problems and of finding
meaning and solutions to
them as you grow. It is not a
“thing” acquired or worn like
a piece of clothing; at no time
will you have become profes-
sional once and for all.

The ideas presented here
should help acquaint preservice
and new teachers with the charac-
teristics of professionalism. They
also serve as good reminders to ev-
ery educator regarding the level of
professionalism that is expected of
all teachers. Educators play a sig-
nificant role in enhancing the
professionalism of the teaching
field by demonstrating these
characteristics in their own pro-
fessional lives.
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FIVE PERSPECTIVES ON PROFESSIONALISM
Five perspectives on professionalism that have been found in the literature will be elaborated.
Analysing professionalism of teachers

The study of professions and professionalism has a long standing tradition in sociological research
from the beginning of the 20" century (Evetts 2006, Crook, 2008). Sociologists have tried to identify
the specific values that are connected to professions and at the same time tried to identify criteria to
separate professions from other types of occupations.
As in most debates on professions and on professionalism the characteristics of professions are
connected to positive and prestigious elements, many occupations have tried to identify their
professionalism, thus trying to become part of the elite.
This applies also to teachers. In many publications that are focused on teachers, the use of the term
educational professional is used deliberately to indicate and emphasize the prestige and status of the
teacher. Teacher policies are full of ‘professional standards’, ‘professional development’,
‘professional communities’, etc.
In many of those publications it is unclear whether the concept of teacher professionalism is
considered as an indication of the status quo or as an ideal concept that is worthwhile to strive for.
As a result the concepts of profession and professionalism have become diffuse and lack conceptual
clarity.
In this paper we will use the following definitions (Evetts 2009, Koster 2002, Hargreaves 2000):

* Profession: a distinct category of occupational work

* Professionalisation: a process in which a professional group pursues, develops, acquires and

maintains more characteristics of a profession
* Professionalism: the conduct, demeanour and standards which guide the work of professionals.

In the past century, the sociological discourse on professions and on the professionalism of teachers
has used different and shifting perspectives, emphasizing different aspects of professionalism (Evetts
2006).
In our study of relevant literature on professions, we have identified five different perspectives on
professionalism:
Archetypes and attributes
One way of looking at the professionalism of teachers is by comparing them to classical professions
like doctors or lawyers and to identify similarities and differences. Using these classical professions
as ideal examples, typical characteristics were derived which could be used to separate between
professions and non-professions and to identify similarities or differences with other occupations. In
this approach, the focus is on identifying categories for occupational classification (Gewirtz et al
2009), where the classical professions are considered as archetypes of ‘true professions’.
Typical attributes are (Snoek, Swennen and Van der Klink 2009):
* Professional autonomy, through professional monopoly of the members of the profession who
have control over their own work
* Control over entry requirements to the profession and the further professional development of
the individual members. Professions also have the power to judge, and subsequently even to
exclude, members who do not keep to the professional standards and ethical code of that
profession.




* An ethical code as a means to win the trust of the public and public bodies (often governments)
that have the power to license the profession and its members; and to serve as a guideline for
good conduct of the members of that particular profession.

* A strong academic knowledge base (Abbott 1988), consisting of formal or technical knowledge
(Goodson and Hargreaves 1996). “Academic knowledge legitimises professional work by
clarifying its foundations and tracing them to major cultural

values. In most modern professions, these have been the values of rationality, logic, and science.
Academic professionals demonstrate the rigor, the clarity, and the scientifically logical
character of professional work” (Abbott 1988: 54).
* Freedom of establishment. Members do not have a job contract but are independent and self
employed.
When the teaching profession is held against the framework of characteristics of the classical
professions, the conclusion is clear: teaching can not be regarded as a true profession. Teacher do not
control the entrance to their occupation, they have no freedom of establishment, but are employed by
schools. As a result teachers have only limited autonomy over their work. In many countries there is
no ethical code for teachers. Also the academic level of the teaching profession is considered by
many authors as limited (Verbiest 2007). It is still relatively rare for teachers to be research trained
and to have carried out post-graduate studies (Erixon, Franberg and Kall6s 2001). As a result,
teaching, like nursing, social work and librarianship, is often called a semi-profession (Etzioni 1969).
Although the fact that the comparison with classical professions is widely used in debates on
professionalism, this approach is also criticized. Professionalism defined in this way is seen as an
artificial construct with always contested definitions (Crook 2008), a shifting phenomenon reflecting
whatever people think it is at a particular time (Hanlon 1998). It seems more useful to explore the
characteristics to the teaching profession today, than comparing it to some proposed ideal (Whitty
2008).
The professionalisation project
A second way of looking at professionalism is by strengthening the ‘professionalisation project’
(Larson 1977) with the emphasis on the development of a professional body that restricts the
entrance to the profession, thus creating and maintaining a monopoly position from which the
profession can safeguard its quality and be involved in debates about power, influence, status and
bargains about working conditions and professional autonomy.
In this perspective, the focus is not on an idealized concept that acts as a frame of reference to judge
all occupations that want to call themselves profession, but on the process of growing self-awareness
of an occupational group, on professionalism as an aspirational target (Power 2008).
In this process the focus can be on the development of the knowledge base of a profession, on the
improvement of standards for professional performance, on restricting the unlicensed entrance into
the profession, the development of mechanisms for self-control and self-accountability and on
defining ethical codes to emphasize explicit professional virtues.
Examples of such professionalisation projects can be seen in several professions who have developed
their own societies, professional journals and ethical codes like journalists (Crook 2008), teacher
educators in The Netherlands (Koster 2002) and in the present development of a professional register
for teachers in The Netherlands.
In this approach the characteristics of classical professions are used as a frame of reference for
development instead of judgement.
In discussions on the professionalisation projects, two different perspectives are used, one focussing
on idealistic conceptions emphasising specialist and ethical virtues (like trustworthiness, collegiality,

service), and another focussing on exclusionary and self-interested aspects focussed on market




closure, status and power (Larson 1977), leading to negotiations and bargains with governments over
professional mandates, influence, jurisdictional competitions and working conditions. (Gewirtz et al
2009).

The idealistic conception can contribute to the increase of societal trust in a profession, while the
critical conceptions can easily lead to the reduction of societal trust in a profession.

High expectations in modern society

A third way of looking at professionalism of teachers is by focusing on expectations in the present
day competitive society. Present day post-modern and neo-liberal society can be characterized by a
strong emphasis on economic and technological changes. Economic changes have led to a stronger
globalized, market oriented and competitive perspective with stronger central regulations (Gewirtz et
al 2009). This changing market oriented context for society and schools has resulted in changes in the
expectations not only towards school leaders, but also towards teachers, emphasizing accountability,
rationality, competitiveness and control. (Evans 2008; Goodson and Hargreaves 1996; Robertson
1996).

‘Schools (like many other public institutions) have been rationalized, cut-back, made more
economically efficient, less of a tax burden and set in competition against one another for ‘clients’.’
(Hargreaves 2000: 168).

In this approach the term ‘new professionalism’ is often used, indicating that the changing context of
schools asks for a change in qualities expected from professionals, with a focus on effectivity,
accountability, national safeguarding and control:

* A strong focus on the quality of work and a stronger emphasis on output requirements.

* Public accountability, where teachers have to explicate how their teaching contributes to
achieving the intended learning outcomes.

* Implementation of standards describing competences and qualifications of beginners and expert
members of professions. For the OECD, the development of such standards has a high
priority: ‘The overarching priority is for countries to have in place a clear and concise
statement or profile of what teachers are expected to know and be able to do. This is
necessary to provide the framework to guide initial teacher education, teacher certification,
teachers’ ongoing professional development and career advancement, and to assess the
extent to which these different elements are being effective.” (OECD 2005: 131) Most of
these standards have been developed by national governments with limited or no involvement
of teachers (Snoek et al 2009).

Especially in England it has been argued that these features of new professionalism lead to a de-
professionalisation of teachers and an over-emphasis on the role of managers (Whitty 2008,
Hargreaves 2000).

At the same time, the knowledge society and technological changes with its ‘instantaneous,
globalized availability of information and entertainment’ (Hargreaves 2000) ask for other qualities of
modern professions:

* Increased attention to the life-long professional development of professionals throughout their
careers. It is generally accepted that in our knowledge intensive society, lifelong learning
becomes essential for career-long professional development (European Council 2009;
ETUCE 2008).

* A focus on new forms of relationships and collaboration with colleagues, students and their
parents (Hargreaves 1994: 424). Whitty (2008) not only emphasizes collaborative
professionalism between colleagues in the school in professional learning communities, but



also ‘democratic professionalism’ including collaboration with stakeholders outside the
school.

] Emphasis on improvement and innovation. Teaching is seen as a dynamic and innovative
profession, where teachers will need to reflect on their own practice and contribute to the
improvement and innovation of the profession.

* A knowledge base that is the result of research, experience and reflection. This feature of
professionalism leads to appeals to involve teachers in action research, self-study and
practitioner inquiry (Cochran-Smith and Lytle 2009, Loughran et al 2004 , Ponte & Smeets
2009, Stenhouse 1975)

Those seven features characterize the role of professions in a competitive knowledge society with on
the one hand collaborative lifelong learning and innovations and on the other hand a focus on
accountability with respect to outcomes and control of the quality of professionals through standards.
The logic of professionalism

A fourth approach focuses on fundamental differences between logics in the labour market. Although
this approach tries to identify professions and non-professions, it differs from the traits approach as
the focus is not on studying manifestations of occupations in order to identify categories to classify
occupations, but to search for the underlying and more fundamental logics that can explain the
manifestation of professions and non-professions.

Important work in this area has been done by Freidson (2001). He identifies three different logics,
that of the bureaucracy, that of the free market and that of professionalism. Those different logics
create different qualities that workers need to operate in each of these logics:

* In the logic of the free market, everyone is free to buy or sell goods and services. Nothing is
regulated and customers make their decision rationally, based on financial concerns,
emotional concerns and their previous experiences with products, services and providers.
Free and unregulated competition will increase innovation and keep prices down. Customer
preferences, satisfaction and choice, based on transparent information about quality and
costs, determine which and whose service will succeed.

* In the logic of the bureaucracy, production and distribution of goods and services is planned,
controlled and regulated by the administration of a large organisation, being governments,
private firms or public agencies. The main aim of bureaucracy is to guarantee a reliable and
transparent society with equal rights and equal access to all. Rules and regulations must
safeguard that each individual is treated in the same way and does not have to depend on
personal connections. Each organization ‘is governed by an elaborate set of rules that
establish the qualifications of those that can be employed to perform different jobs and that
define their duties’ (p1). Planning, supervision and standardisation assure customers the
access to reliable services at reasonable costs. This is ensured by managers who control those
producing the product.

* In the third logic of professionalism, workers with specialized knowledge have the power to
organize their own work. They are privileged and exclusive, customers or managers can not
employ anyone else. This privilege implies a system of self-control between professionals
which prevents abuse of those exclusive rights, so ‘customers and mangers can count on
work of high quality at reasonable costs’ (p2).

In Freidson’s perspective, professionalism is connected to a distinct mandate where
‘... an organized occupation gains the power to determine who is qualified to perform a defined set

of tasks, to prevent all others from performing that task and to control the criteria by which to



evaluate performance. (...) The organized occupation creates the circumstances under which its
members are free of control by those who employ them.”(p12).

The necessity for this third logic is lying in the fact that certain work is so specialized that its quality
is inaccessible for those lacking the required training and experience which makes it impossible for
customers to select the best services on the free market. At the same time, the application of the
expertise of professions is so much depending on specific contexts that continuous judgement,
adaptation and fingerspitzengefuhl of the professionals are needed, which makes standardization and
bureaucratic control unsuited. According to Freidson, the work of professionals can not be
standardized, rationalized and commaodified (p17).
This is supported by Furlong (2000):
‘It is because professionals face complex and unpredictable situations that they need a
specialized body of knowledge; if they are to apply that knowledge, it is argued that they
need the autonomy to make their own judgements; and given that they have that autonomy, it
is essential that they act with responsibility — collectively they need tot develop appropriate
professional values’.(p18-19)
Neo-liberal ideologies have lead to a mixing of logics where education, but also public areas like
health and social care, has become a commodity where parents and students can freely choose and
base their choices on leak tables.
This has lead to a strong emphasis on professional quality of teachers by their employers and
managers, leading to imposed professional development schemes from above. Evetts (2009) calls this
‘organizational professionalism’.
‘The effects are not the occupational control of the work by the worker/practitioners but
rather control by the organizational managers and supervisors’ (Evetts 2009: 23).
In the eyes of Evetts, the focus on the satisfaction of customers through managerial systems of
accountability and audits endangers the trust of the public in professionals while it reduces the time
that professionals can spend with clients. Opposite to organizational professionalism, Evetts places
‘occupational professionalism’, which is characterized by
‘... a discourse constructed within professional groups, collegial authority, discretion and
occupational control of the work, practitioner trust by both clients and employers, controls
operationalized by practitioners and professional ethics monitored by institutions and
associations.’ (p23)
Both Evetts, Freidson and Furlong argue that professionals need to control their own work given the
ideal-typical character of the knowledge and skills they use and their right of discretion. Teaching
asks for professional judgement and the use of professional intuition (Atkinson and Claxton 2000),
which can not be standardized.
However, this professional control and occupational professionalism asks for a close interconnection
and link between professional autonomy, competence and trust.
The ethical and altruistic character of professions and the role of trust
To strengthen this link between professional autonomy, competence and trust, several authors
emphazise the moral character of professionalism. In this fifth approach to professionalism, the
fundamental ethical and altruistic character of professions is emphasized (Crook 2008, Lunt 2008).
This ethical and altruistic character is connected to the power imbalance between professional and
client. The role of professionals in their service to clients (like the service of teachers towards parents
and pupils/students) asks for professional autonomy, which needs to be compensated by public trust
based on the rigorous use of an ethical code.
Therefore the public’ strikes a bargain’ with the professionals (Lunt 2008) in terms of a
social contract negotiated by the state, The essence of which is that professions are given




greater autonomy than other social groups. They set their own standards, regulate entry into
their own ranks, discipline their members, and operate with fewer restraints than the arts,
trades or businesses. In return they are expected to serve the public good and enforce high
standards of conduct and discipline. (Skrtic 1991: 87)
This social contract creates a professional mandate for a profession. This professional mandate is
based on trust of the public and state in the professionals. This trust is grounded in the altruistic
character of the professionals. For professionals, the measure of professional ‘success’ is not the
gains they win, but the service they perform (Crook 2008). Not the height of their incomes makes the
work of teachers worthwhile, but the quality of the learning of their students. This altruistic
perspective explains the public criticism of high and excessive incomes and personal career
ambitions of politicians, doctors, school managers, etc. The main emphasis for professionals should
be on a high level of personal integrity and on service to others, ahead of personal reward. In that
respect, the teaching profession could be considered as a ‘calling’.
Several authors have elaborated the concept of trust, identifying different forms of trust, which vary
in the way in which the risks are accepted or dealt with (Bottery 2003, Byrk & Schneider 2002,
Nooteboom 2006).
The theories on trust show the importance of competence, integrity and dedication of the members of
a profession to gain the trust of the public and the state and to justify the professional mandate. The
members of a profession have a large responsibility to live up to those expectations with respect to
competence, integrity and dedication. This is both a responsibility of individual members of the
profession and of the professional community as a whole, e.g. through public accounts of
professional practice and outcomes which are based on evidence and research, but also through the
use of ethical codes and sanctions that are used within profession. The rigorous use of such ethical
codes creates an essential safety net in the power imbalance between the public and professionals.
Trust in dedication of the professional is according to Nooteboom closely connected to empathy of
professionals for their clients. In the relation between the professional and the client or the society,
the development of a shared understanding of professional practice is important. The professional
plays a key role in creating this shared understanding.
Implications for the qualities of teachers and their education
The discourse on the professionalism of teachers and the teaching profession has been dominated by
complaints about teachers, as they should lack professionalism and elude governmental control,
which needed to be compensated by stronger bureaucracy, government regulations and management
control, and by complaints about governments as their measures should have de-professionalized the
teaching profession and demoralized teachers.
At the same time, we need to be aware that this discourse is dominated by Anglo-Saxon writers and
British-American perspectives. The debates and dilemmas with respect to teacher professionalism
might be less heated in other cultural contexts.
Nevertheless, all over the world expectations towards teachers and their professionalism are high.
Therefore it is important to reflect on the essentials elements that constitute teachers’ professionalism
and the way in which teacher education can contribute to the development of this professionalism.
From our study of the literature on professionalism, a number of essential elements come up.
Although the five perspectives on professionalism of teachers differ, they also add to each other
providing in the combination a richer and more complete picture of the essence of professionalism of
teachers.
Characteristics of teacher professionalism that can be derived from the analysis of literature include:
1. Professional autonomy, through professional monopoly and control over their own work;
2. Involvement in the entrance to the profession;
3. Control over the central values and good conduct within the profession through the use of
ethical codes, connected to sanctions for breaking the code;



4. Membership of professional societies that can take the responsibility for these elements;

5. A focus on integrity and dedication of the professional;

6. Public accountability for outcomes of professional performance;

7. A strong academic and practice-based knowledge base that underlies professional activities;

8. Involvement in the development of that knowledge base through involvement in academic
research, action research and self-study;

9. Lifelong professional development of the members of the profession;

10. Collaboration with colleagues and stakeholders;

11. Involvement in the innovation of the profession;

12. Commitment of the teacher to support both the public and the state in their understanding of
educational matters.

When these characteristics of the profession are translated to qualities of individual professionals, a
frame of reference in terms of knowledge, skills and attitudes can be created that can be used to
analyse the contribution of teacher education curricula to the professionalism of teachers.
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Standard -1: Subject Matter Knowledge

Teachers understand the central concepts, tools of inquiry, structures of the discipline, especially as
they relate to the National Curriculum/Content Standards, and design developmentally appropriate
learning experiences making the subject matter accessible and meaningful to all students.

1-A KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

J The national curriculum framework.

J The domain, basic concepts, theories, history, structure and process of acquiring knowledge of the
subject they are going to teach.

o The evolving nature of the discipline or subject matter knowledge and the need for keeping
abreast of new ideas and understanding of teaching the discipline.

J The new emerging concepts, theories, results of researches and latest trend at national and
international levels.

J In depth knowledge of the subject matter and the relationship of that discipline to other content

areas.
J The relationship of the subject to other disciplines and its usability in practical life.
o The relationship of reading, writing and arithmetic principles to the domain.

1-B  DISPOSITIONS

Teachers value and are committed to:

J Facilitate through multiple ways in construction and acquiring knowledge to learners.

. Make knowledge applicable to real world situation.

. The diverse talents of all students and helping them to develop self-confidence and subject matter
competence.

o The belief that all children and adolescents can learn at high levels and achieve success.

1-C PERFORMANCE AND SKILLS
Teachers demonstrate their knowledge and understanding through:

J Effectively explaining the content in multiple perspectives and relating all required structural
component of the discipline.

. Use of appropriate tools of inquiry according to the nature of the subject and content, considering
students' prior knowledge.

J Giving examples of application of the content from practical life.

Standard-2: Human Growth and Development

Teachers understand how children and adolescents develop and learn in a variety of school, family and
community contexts and provide opportunities that support their intellectual, social, emotional and
physical development.

2-A KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:
e  Howstudent construct knowledge, acquire skills and develop habits of mind.

e  How student learning is influenced by individual experiences, talent and prior learning, as well as
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language, culture, family, and community values.

e  How to identify developmental abilities of students, which may include learning differences,
cultural and socio-emotional differences, special physical or emotional challenges and gifted and
talented exceptionalities.

e  Individual differences among students.
e  Diversestyle oflearning.
e  Motivational strategies to achieve and excel.

e  The processes and skills that help students to develop knowledge, skills and dispositions of
reflective thinking and enable students to solve problems in classroom and out of the class.

2-B  DISPOSITIONS

Teachers value and are committed to:

. The educability of all children and adolescents.

. The belief that all children and adolescents bring talents and strengths to learning.
. Appreciate the multiple ways of knowing and thinking,

. The diverse talents of all students and helping them to develop self-confidence and subject matter
competence.

J Treat all students equitably.

. The belief that all children and adolescents can learn at high levels and achieve success.

2-C PERFORMANCE AND SKILLS

Teachers engage in activities to:

. Promote critical and creative thinking, problem-solving and decision-making skills by engaging
students in formulating and testing hypotheses according to the methods of inquiryand
standards of evidence within the discipline.

o Apply learning theories to accommodate differences in student intelligence, perception, cognitive
style and achievementlevels.

J Evaluate teaching resources and curriculum materials for their completeness, accuracy and
usefulness for representing particular ideas and concepts.

e  Foster cooperation and collaboration for collective problem solving.

. Develop and demonstrate skills to use instructional technologies.

Teachers understand the Islamic ethical values and practices in the light of Quran / Sunna and other
religious contexts, and the implications of these values for bringing national and global peace, unity
and social adjustment.

3-A° KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

. The Islamic code of conduct (beliefs, prayers and ethics) in light of Quran and Sunnah (i.e. Maaroof
(Good) and Munkir (Evil), equality, justice, brotherhood, balance, tolerance and peace).

. The values which are globally accepted and are being promoted.

] The present need of national/global peace, and the factors affecting peace and resulting in decline
of the values and ethics.

11

Remove Watermark Now



o The negative impact of prejudice, discrimination, social class, gender, race and language on the
moral development of students and society.

o How these Islamic and universal ethical values are incorporated in learners' beliefs and practices
to bring peace.
o Essential principles of Islamic values in the texts books.

3-B DISPOSITIONS

Teachers value and are committed to:

. Bring awareness among people that 'Quran' and 'Sunna’is only the valid source for knowing
about Islamic values in true sense.

o Respect for individual and cultural/religious differences, and appreciation of the basic worth of
each individual and cultural/religious group.

o Tolerance and celebration of diversity.

o Dialogue as a means to conflict resolution.

3-C PERFORMANCE AND SKILLS

Teachers engage in activities to:
J Create a learning community in which individuals and their opinions are respected.

J Practice Islamic code of conduct by their own behaviors and guiding through a convincing
dialogue with learners to value and practice the ethical and Islamic values.

o Signify Islamic/Ethical values, and provide guidelines to clarify their use in internal and
external discourses.

o Practice Islamic teachings in classrooms and schools to prevent the misunderstandings that can
lead to the mischaracterization and even demonization of Islam and other faiths.

o Use knowledge of Islam taking into account issues of human rights, social class, gender, race,
ethnicity, language, age and special needs.

. Create a safe and secure learning environment.

Standard-4: Instructional Planning and Strategies

Teachers understand instructional planning, design long-term and short-term plans based upon
knowledge of subject matter, students, community, curriculum goals, and employ a variety of
developmentally appropriate strategies in order to promote critical thinking, problem solving and
performance skills of all learners.

4-A  KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

o The aims, goals and objectives of education as well as of curriculum for specific subject and their
importance in instructional planning.

o Principles of acquisitions of reading, writing and arithmetic skills at different stages of
development.

o Availability of appropriate resources and materials for instructional planning including the use of
instructional technology to promote students' attention and thinking.

o To plan instructional strategies based on students' needs, development progress and prior
knowledge.

. Techniques for developing /modifying instructional method, materials and the environment to
help all studentslearn.
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Avariety of instructional approaches and the use of various technologies, to promote thinking and
understanding.

The effect of out of school activities including homework.
General methods of teaching and classroom management.

Special methods of teaching different discipline of knowledge.

4-B DISPOSITIONS

Teachers value and are committed to:

Attain goals and objectives of the curriculum they are going to teach.

The development of students' critical thinking, independent problem-solving and performance
capabilities.

Pedagogy of care, collaboration and cooperation.

Team-work and cooperative learning.

Multiple ways to solve problems.

4-C PERFORMANCE AND SKILLS

Teachers engage in activities to:

Identify and design instruction appropriate to students' stage of development, learning styles,
strengths and needs.

Plan instruction based on knowledge of classroom, school and community culture.

Evaluate teaching resources and curriculum materials for their comprehensiveness, accuracy and
usefulness for representing particular ideas and concepts.

Plan homework and out of the class activities to accelerate, extend and consolidate students
learning.

Identify strategies to create learning experiences that make subject matter meaningful for
students, address a variety of learning styles, encourage students to pursue their interests and
inquiries and help students connect their learning to personal goals.

Plan and develop effective lessons by organizing instructional activities and materials, incorporating
awide range of community and technology resources, to promote achievement of lesson objectives.
Use formal and informal methods of assessment, information about students, pedagogical
knowledge, and research as sources for active reflection, evaluation and revision of practice.

Create interdisciplinary learning experiences that allow students to integrate knowledge, skills
and methods of inquiry from several subject areas.

Standard-5: Assessment

Teachers assess students’ learning using multiple assessment strategies and interpret results to evaluate
and promote students’ achievement and to modify instruction in order to foster the continuous
development of students.

5-A° KNOWLEDGE AND UNDERSTANDING

Teachers know and understand.:

Different types of assessments (for example, criterion-referenced and norm-referenced
instruments, traditional standardized and performance- based tests, observation systems and
assessments of student work) for evaluating how students learn, what they know and are able
to do, and what kinds of experiences will support their further growth and development.

The results of assessment to evaluate and improve teaching and learning.

Measurement theory and assessment-related issues, such as validity, reliability, bias and
scoring concerns.
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5-B DISPOSITIONS

Teachers value and are committed to:

The belief that students' learning outcomes are the basis for growth and the deficiencies are
opportunities for learning.

Fair, objective assessment and reporting to students and families.
Become astute observers of student performance and provide constructive feedback.

5-C PERFORMANCE AND SKILLS

Teachers engage in activities to:

Develop and use teacher made tests for continuous internal evaluation of student performance
and skills at different stages of the academic program.

Analyze student performance using multiple sources of data, and to modify future plans and
instructional techniques that promote desired studentlearning outcomes.

Provide students with constructive feedback on their learning and encourage them to use data
and self-assessment strategies to monitor their progress toward achieving personal goals.

Accurately document and report assessment data and ongoing student achievement to parents
and professional staff.

Enhance their knowledge of learners and evaluate students' progress and performance using a
variety of formal and informal assessment techniques to modify teaching and learning strategies.

Help students engage in objective self-assessment.
Develop and use objective assessment tools to measure student progress.

Promote opportunities for students to engage in self assessment activities.

Standard-6: Learning Environment

Teachers create a supportive, safe and respectful learning environment that encourages positive social
interaction, active engagement in learning and self-motivation.

6-A KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

How learning takes place in classrooms.

The principles and strategies of effective classroom management that promote positive
relationships, cooperation and purposeful learning activities in the classroom.

How the classroom environment influences learning and promotes positive behavior for all
students.

How classroom participation supports student commitment to learning.

6-B  DISPOSITIONS

Teachers value and are committed to:

The role of students in promoting each other's learning and recognizes the importance of peer
relationships in creating an ethical climate of learning.

Taking responsibility for establishing a constructive and engaging climate in the classroom and
participate in maintaining such a climate in the school as awhole.

Use democratic values in the classroom.
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6-C PERFORMANCE AND SKILLS

Teachers engage in activities to:

o Develop and share classroom management and discipline plan.

J Maintain a learning community in which students assume responsibility for themselves and one
another, participate in decision-making and work collaboratively and independently.

J Create a cooperative classroom climate for all students, by practicing effective listening and group
facilitation skills.

J Create a positive classroom climate which is socially, emotionally and physically safe.

. Establish and maintain appropriate standards of competitive behavior.

J Use instructional time effectively.

J Prepare students for and monitor independent and group work that allows for full and varied

participation of all individuals.

Effective Communication and Proficient Use of
Information Communication Technologies

Teachers use knowledge of effective verbal, nonverbal and written communication techniques and tools
of information processing to foster the use of inquiry, collaboration and supportive interactions with
students and parents. Teachers are able to use instructional and information communication
technologies for curriculum enrichment, instruction, assessment and evaluation of learning outcomes.

7-A KNOWLEDGE AND UNDERSTANDING
Teachers know and understand:

e The importance of verbal, nonverbal and written communication in the teaching and learning
process.

e Operating and integrating technologies in classroom and laboratory activities.

e Use of operating system and software for word processing, filing, research, data storage and
presentation of information.

¢ Use of computers as instructional, research and evaluation tool.

e How to use available diverse technical tools (art work, videos, cameras, phones, computers, etc.) in
their classrooms.

7-B - DISPOSITIONS

Teachers value and are committed to:

. Appreciating the cultural dimension of communication, responding appropriately and seeking to
foster culturally sensitive communication by and among all students in the class.

o Being a thoughtful and responsive listener.

. Fostering diversity of opinions among students and celebrating it in the classroom.

. Use all educational and informational technologies to enhance different aspect of teaching and
learning.
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7-C PERFORMANCE AND SKILLS

Teachers engage in activities to:

J Communicate clearly in Local Language/Urdu/ English using appropriate oral and written
expressions.

o Readingreflectively in Local Language/Urdu/ English.

. Model effective communication strategies and questioning techniques in conveying ideas and
stimulating critical thinking.

J Communicate in a variety of ways that demonstrate a sensitivity to cultural, linguistic, gender and
social differences.

o Foster accurate reporting and sharing of facts, opinions and beliefs.

o Design and use student report cards.

J Incorporate up-to-date information in lesson plans.

o Use diverse databases to supplement textbooks.

o Develop students' portfolios, test items, assignments and assessment through computers.

Standard - 8: Collaboration and Partnerships

Teachers build relationships with parents, guardians, families and professional organizations in the
community to support student learning.

8-A° KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

J The importance of effective school/home interactions that contributes to high-quality teaching
and learning.
o The role of the school within the community and how to utilize partnerships to contribute to

student learning and development.

. Different approaches to collaborate effectively with parents, professionals and community.

8-B DISPOSITIONS
Teachers value and are committed to:
o Recognizing the role of parents, guardians and other family members as a child's teacher.

o Being concerned about all aspects of the student's well-being and working with parents/families to
provide opportunities for student success.

o Being willing to work with parents/families and other professionals to improve the overall learning
environment for students.

o Facilitate intellectual, physical and ethical development of students through cooperative learning
and interaction with community institutions.

8-C PERFORMANCE AND SKILLS

Teachers engage in activities to:

o Identify and utilize family and community resources to foster student learning and provide
opportunities for parents to share skills and talents that enrich learning experiences.

o Establish respectful and productive relationships and to develop cooperative partnerships with
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diverse families, educators and others in the community in support of student learning and
wellbeing.

o Institute parent/family involvement practices that support meaningful communication, parenting
skills to strengthen the teaching and learning environment of the school.

. Cultivate knowledge of the surrounding community to enrich lessons and projects of study.

o Link schools with business, industry and community agencies.

ontinuous Professional Development and
ode of Conduct
Teachers participate as active, responsible members of the professional community, engage in reflective

practices, pursuing opportunities to grow professionally and establish collegial relationships to
enhance the teaching and learning process. They subscribe to a professional code of conduct.

9-A KNOWLEDGE AND UNDERSTANDING

Teachers know and understand:

¢  Thedemands of a professional code of conduct.

e  How educational research and other methods of inquiry can be used as a means for continuous
learning, self assessment and development.

e  Howtobeinventive and innovative about teaching practice.

¢  Howtodevelop and maintain a personal professional portfolio.

9-B DISPOSITIONS

Teachers value and are committed to:

. Refining practices that address the needs of all students and the school/community.
. Professional reflection, assessment and learning as an ongoing process.

J Collaborate with colleagues.

J Share successful professional experiences with others.

J Demonstrate professional ethics.

9-C PERFORMANCE AND SKILLS

Teachers engage in activities to:

o Use reflective practice and the Professional Development Standards to set goals for their
professional development plans.

J Learn through professional education organizations.

J Make the entire school a productive learning climate through participation in collegial activities.
J Seek advice of others and draw on action research to improve teaching practice.

J Uphold ethical behaviors in teaching, learning and assessment.

17

Remove Watermark Now



aching of English as Second/Foreign
nguage (ESL/EFL)

Teachers understand pedagogy of English as Second/Foreign language and effectively communicate in
English language.

10-A KNOWLEDGE AND UNDERSTANDING
Teachers know and understand:

e  Status of English Language in Pakistan.

e  Aimsofteaching English as a subject at the national level.

o Aims of using English as medium of instruction in Pakistan.

. Constraints of teaching English as second /foreign language and strategies to enhance “learningin
English” and “learning of English as language”.

. Syntax and structure of English Language.
J English Teaching methods and steps of learning process.

. Specific learning difficulties i.e. Second Language Impairment (SLI).
10-B DISPOSITIONS

Teachers value and are committed to:
J Lessen biases and anxiety for learning ESL/EFL.
o Address all specific needs related to ESL/EFL.

10-C PERFORMANCES AND SKILLS

Teachers engage in activities to:

o Use of simple English language along with supportive use of Urdu (national language) for effective
teaching and learning purposes.

. Identify, analyze and address Specific Learning Difficulties in English language.

. Gradually enable students to communicate in English through a natural sequence of language
acquisitioni.e. listening, reading, writing and speaking.

o Provide classroom opportunities for choral reading, descriptive writing and spoken English.

. Apply ESL/EFL learning theories, rules and pedagogy.

e

18

Remove Watermark Now



Code of Professional Conduct
for Teachers

2nd Edition, 2012

€]

An Chomhairle Mhiiinteoireachta

The Teaching Council



Code of Professional Conduct for Teachers

Remove Watermark Now

Introduction

The teaching profession has a distinguished
record of service in Ireland. This Code of
Professional Conduct for Teachers reiterates and
makes explicit the values and standards that
have long been experienced by pupils/students
through their participation in education.

Purpose of the Code

The Code of Professional Conduct for Teachers
applies to all registered teachers.

Its purpose is threefold:

1. It serves as a guiding compass as teachers
seek to steer an ethical and respectful course
through their career in teaching and to-uphold
the honour and dignity of the teaching profession.

2. It may be used by the education community
and the wider public to inform their
understanding and expectations of the teaching
profession in Ireland.

3. It has an important legal standing and will
be used by the Council as a reference point

in exercising its investigative and disciplinary
functions under Part 5 of the Teaching Council
Act, 2001, dealing with fitness to teach.

Professional misconduct by a registered teacher
is defined in Section 41 of the Act in the following
terms:

“(a) engaging in conduct which is contrary to a
code of professional conduct established by the
Council under section 7(2)(b);

(b) engaging in any improper conduct in his or
her professional capacity or otherwise by reason
of which he or she is unfit to teach.”

It is envisaged that the Council will exercise its
powers in this respect when the requisite legal
effect is given to Part 5 of the Teaching Council Act.

In respect of each individual complaint against a
registered teacher, the Council, according to its
procedures, will consider whether the conduct
complained of amounts to a serious falling short
on the part of the teacher, of the standards of
teaching, knowledge, skill, competence and
conduct that could reasonably be expected.

Existing nationally agreed procedures for dealing
with difficulties and complaints at school level
will continue to operate. The Council believes
that, in most cases, these will offer the best
means for resolving problems as they arise in the
day-to-day operation of the education system.

Structure of the Code

Having regard to the three purposes set out
above, the Code begins by setting out the ethical
foundation for the teaching profession. This is
encapsulated in the values of Respect, Care,
Integrity and Trust that are reflected throughout
the Code. These core values underpin the

work of the teacher in the practice of his or her
profession.

The Code then sets out the standards which are
central to the practice of teaching and expected
of registered teachers. The standards identify
teachers’ professional responsibilities and

are framed as statements under six separate
headings: values and relationships; integrity;
conduct; practice; professional development;
collegiality and collaboration. The standards
reflect the complexity and variety of teaching
and serve to guide professional judgement and
practice.
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Context

The Code is in accord with the Council’s Policy
on the Continuum of Teacher Education which
envisions the teacher as a reflective practitioner
whose key role is to educate. It also sees
teachers as members of professional learning
communities and advocates a role for the
profession in supporting student teachers and
newly qualified teachers. The Code has also
been developed in the context of the Council’s
future role in relation to continuing professional
development.’

In adopting and promoting the Code, the Teaching
Council has particular regard for the broader
context in which teaching takes place.

The Council is mindfulefthe rights of pupils/
students, including their right to havea voice in
matters affecting them.

The Council is also mindful of the rights of
parents and the rights of teachers and of the
responsibilities that accompany those rights. A
valuable synergy has been developed between
parents and teachers and this has great potential
to benefit pupils/students and their education.

The Council recognises the civic and social value
of education and the profound contribution that
the teaching profession has made to the social,
cultural and economic development of Ireland
over many decades. It also recognises the key
role of teacher educators in ensuring the quality
of teaching. It believes that education, the
teaching profession and the process of teacher
education merit the active attention and support
of the State and the community.

The Council is also conscious of the myriad
factors beyond teachers’ control which have a
bearing on their work including:

e the engagement of parents and the wider
community

e the commitment and engagement of pupils/
students

e the availability of resources and supports

e opportunities for teachers’ professional
development

e theaccelerateddegree of educational change
e the pace-oflegislative change

e economic and societal factors.

The Council believes that the Code of Professional
Conduct for Teachers provides an ethical
foundation along with explicit standards of
conduct to be observed at all times, having
regard to the broader context set out above.

In conclusion, the Code of Professional Conduct
for Teachers encapsulates the fundamental
ethics that inform the work of teachers. The core
values and professional standards that teachers
subscribe to are expressed in terms that are
accessible to educators and to all others with an
interest in education. Since the education system
reaches into virtually every home in the country,
and affects so many so deeply, it is crucial that
the teaching profession’s value system and
professional standards are clear and readily
understandable.

The Teaching Council believes that the adoption
of this Code of Professional Conduct for Teachers
will enhance and deepen the confidence and trust
that society places in teachers.

1 At the time of publication, the Teaching Council is committed to developing a national framework and guidelines for CPD in consultation with

relevant stakeholders.
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Standards of Teaching,
Knowledge, Skill,
Competence and Conduct

The role of the teacher is to educate. The following ethical values underpin the standards of
teaching, knowledge, skill, competence and conduct as set out in this Code.

Respect

Teachers uphold human
dignity @and promote equality

and emotional'and cognitive
development. In their professional
practice, teachers demonstrate
respect for spiritual and cultural
values, diversity, social justice,
freedom, democracy and
the environment.

Integrity

Honesty, reliability
and moral action are
embodied in integrity. Teachers
exercise integrity through their
professional commitments,
responsibilities and actions.

Care

Teachers practice is motivated
by the best interests of the
pupils/students entrusted to
their care. Teachers show this
through positive influence,
professional judgement and
empathy in practice.

Trust

Teachers’ relationships with
pupils/students, colleagues,
parents, school management and
the public are based on trust. Trust
embodies fairness, openness and
honesty.
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On behalf of the teaching profession, the
Teaching Council sets out the following
standards that apply to all registered
teachers regardless of their position.

1. Professional Values and Relationships
Teachers should:

1.1. be caring, fair and committed to the best
interests of the pupils/students entrusted to their
care, and seek to motivate, inspire and celebrate
effort and success

1.2. acknowledge and.respect the uniqueness,
individuality and specific needs of pupils/
students and promote their holistic development

1.3. be committed to equality and inclusion and
to respecting and accommodating diversity
including those differences arising from gender,
civil status, family status, sexual orientation,
religion, age, disability, race, ethnicity,
membership of the Traveller community and
socio-economic status, and any further grounds
as may be referenced in equality legislation in
the future.

1.4. seek to develop positive relationships
with pupils/students, colleagues, parents,
school management and others in the
school community, that are characterised by
professional integrity and judgement

1.5. work to establish and maintain a culture of
mutual trust and respect in their schools.

2. Professional Integrity
Teachers should:

2.1. act with honesty and integrity in all aspects
of their work

2.2. respect the privacy of others and the
confidentiality of information gained in the
course of professional practice, unless a legal
imperative requires disclosure or there is

a legitimate concern for the wellbeing of an
individual

2.3. representthemselves, their professional
status, qualifications and‘experience honestly

2.4. use their name/names as set out in the
Register of Teachers, in the course of their
professional duties

2.5. avoid conflict between their professional
work and private interests which could
reasonably be deemed to impact negatively on
pupils/students.
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3. Professional Conduct
Teachers should:

3.1. uphold the reputation and standing of the
profession

3.2. take all reasonable steps in relation to the care
of pupils/students under their supervision, so as to
ensure their safety and welfare

3.3. work within the framework of relevant
legislation and regulations

3.4. comply with agreed national and school
policies, procedures and guidelines which aim to
promote pupil/student education and welfare and
child protection

3.5. report, where appropriate, incidents or
matters which impact on pupil/student welfare

3.6. communicate effectively with pupils/students,
colleagues, parents, school management and
others in the school community in a manner that
is professional, collaborative and supportive, and
based on trust and respect

3.7. ensure that any communication with pupils/
students, colleagues, parents, school management
and others is appropriate, including communication
via electronic media, such as e-mail, texting and
social networking sites

3.8. ensure that they do not knowingly access,
download or otherwise have in their possession
while engaged in school activities, inappropriate
materials/images in electronic or other format

3.9. ensure that they do not knowingly access,
download or otherwise have in their possession,
illicit materials/images in electronic or other
format

3.10 ensure that they do not practise while under
the influence of any substance which impairs their
fitness to teach.

4. Professional Practice
Teachers should:

4.1. maintain high standards of practice in
relation to pupil/student learning, planning,
monitoring, assessing, reporting and providing
feedback

4.2. apply their knowledge and experience in
facilitating pupils’/students’ holistic development

4.3. plan and communicate clear, challenging and
achievable expectations-for pupils/students

4.4 -create an environment where pupils/
students can become active agents in the
learning process and develop lifelong learning
skills

4.5. develop teaching, learning and assessment
strategies that support differentiated learning
in a way that respects the dignity of all pupils/
students

4.6. inform their professional judgement and
practice by engaging with, and reflecting on,
pupil/student development, learning theory,
pedagogy, curriculum development, ethical
practice, educational policy and legislation

4.7. in a context of mutual respect, be open and
responsive to constructive feedback regarding
their practice and, if necessary, seek appropriate
support, advice and guidance

4.8. act in the best interest of pupils/students.

Remove Watermark Now
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5. Professional Development
Teachers should:

5.1. take personal responsibility for sustaining
and improving the quality of their professional
practice by:

e actively maintaining their professional
knowledge and understanding to ensure it is
current

e reflecting on and critically evaluating
their professional practice, in light of their
professional knowledge base

e availing of opportunities for career-long
professional development.

6. Professional Collegiality and
Collaboration

Teachers should:

6.1. work with teaching colleagues and student
teachers in the interests of sharing, developing
and supporting good practice and maintaining
the highest quality of educational experiences for
pupils/students

6.2. work in a collaborative manner with
pupils/students, parents/guardians, school
management, other members-of staff, relevant
professionals and the 'wider school community,
as appropriate, in seeking to effectively meet the
needs of pupils/students

6.3. cooperate with the Inspectorate of the
Department of Education and Skills and other
statutory and public non-statutory educational
and support services, as appropriate

6.4. engage with the planning, implementation
and evaluation of curriculum at classroom and
school level.
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Abstract

Islam is a revealed religion and complete code of conduct, and provides
feasible guidelines in all spheres of human life.Islam gives much importance
to education by affirming knowledge seeker as martyr. Similarly, teacher
occupies a nucleus place in the teaching learning process. A teacher in Islamic
perspective must have certain competencies, skills and professional ethics
along with communication skills. This article briefly describes the status of
teacher and teaching in Islamic perspective.

Keywords: Islamic Perspective, Teaching, Revealed Religion, Code of
Conduct, Professional Ethics

Introduction

Islam is a revealed religion and complete code of conduct for the Muslims.
Islam provides fundamental practicable principals and feasible guidelines to
the human beings in all aspect of life. Islam emphasizes on living a peaceful
life under the Decree of Allah Almighty —the ultimate purpose of life.lslam
gives much importance to education and training. Seeking knowledge is
obligatory for every Muslim irrespective of sex, and caste and creed in Islam.
Islam gives much importance to education and seeking knowledge by
declaring the person as martyr who dies in search of knowledge. It can best
be understood by the first revelation upon the Holy Prophet Muhammad
Peace be Upon Him which affirms the significance of education. Educating
Ashab-e-Suffah is an obvious example for the Muslims to follow. It signifies
education and supports adult learning.
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Islam differentiates between those (people) having knowledge and those
(people) not having knowledge. The people having knowledge are better than
those not having knowledge. Later on the United Nations Organization (UNO)
also considered education as one of the basic rights by including it in its
charter. This fundamental principle of Islam has become more obvious in the
present century —the century of knowledge and competition. The current
situation affirms the world to be a global village where knowledge is regarded
as power; it comes and multiplies by involvement and sharing. Such power of
knowledge is not only shared but also generated in the form of new
knowledge leading towards development. Sharing of knowledge brings
cultures and civilizations closer to each other becoming the source of social
change, and peace and harmony in the (global) village. People can learn new
skills and competencies from each other to bring into practice in their native
countries for betterment. Nations excelling in knowledge appeared to enjoy
the real power of it —ruling the nations.

Along with all such realities ‘the teaching and teacher’ arefundamental factors
in all educational endeavours and knowledge seeking activities. A teacher
occupies a pivotal place in imparting education and training and equipping
students with life skills. S/he plays a nucleus role in educating the nation(s).
Teaching and teacher are interrelated. Hussain (2010) regarded teaching as a
passionate activity which aims at developing desired social and moral values
among learners to live a peaceful life according to the principals of Islam. A
teacher appears to be a role model for his/her students who idealize and try to
follow him/her. Therefore, a teacher must observe high moral values and
social norms along with professional ethics. Hussain (2012) further regarded a
teacher as a reformer and intellectual of societytransforming novice mind into
intellect. It is a specialized task which needs certain professional skills and
competencies. These professional skills can be developed through teacher
training programmes including pre-service as well as in-service and
continuous professional development programmes. Successful teacher training
programmes  produce  competent teachers who  according to
Duffee& Aikenhead, (1992) create constructive minds. Transforming
individuals having positive minds and being beneficial to the community is
one of the objectives of Islamic Education and it appears in accordance with
needs of 21* century —the globalization. Therefore, it seems imperative for a
Muslim teacher to be abreast with latest knowledge and equipped with
professional skills to realize the educational objectives in 21* century.

Modern and Islamic Theoretical Framework of Teacher Training
Islam is a practicing religion; and teaching profession in Islam is dynamic and
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based on activities. It stems in applying some theoretical framework to teach
the students based on the theory of learning by doing (and according to Smith,
1995) critically analyzing theory and practice. It is in accordance with
Bruner’s (1990) three underlying processes that constructivism - knowing is
doing; functionalism - knowing 1is doing something; and social
contextualization - all knowledge exists in social interaction. Here according
to Hussain (2005) learners create their own knowledge through their
respective experiences and questioning in their situations. Bruner (1990)
further asserted that children learn in the world in which they live and are
exposed to. According to Bruner (1990), “.... knowledge requires a
community, as well as a mind and a world” (pp. 327-342). Dewy regarded
learning as reconstruction of experiences to build later life. It is evident that
modern philosophy like Islam emphasizes on learning by doing in real
contexts (social environments). Therefore, it provides sufficient grounds for
teachers training through active pedagogy and activities —learning by doing or
experiential learning.

Islamic Perspective

An Islamic perspective is a social context where observance of Islamic
Principles and values is ensured; and all individuals of the society lead their
lives according to Sunnah of the Prophet Muhammad Peace Be Upon Him.
The Islamic Perspective believes in Sovereignty of Allah Almighty and where
mankind acts as His Vicegerent to live according to and implement the Orders
of the Allah Almighty being answerable to Him for the deeds. The Prophet
Muhammad Peace Be Upon Him is the Educator of mankind and role model
for the Muslims. Therefore, a Muslim teacher must follow the Prophet
Muhammad Peace Be Upon Him and observe the Islamic principles and
values and promote the same among students. S/he must be equipped with
knowledge of Islam and modern professional skills. The blend of the two
makes him/her capable of living a balanced life as a role model for the
students. The world has witnessed to see the glory of balanced and exemplary
system of Islamic education in the history.

Teacher in Islamic Perspective
In Islam Teaching is a prophetic and missionary profession. Therefore, a

teacher in Islam holds a unique statusand respect from the society for which
the emperors wished. The history reveals that teaching profession has been
(and is) a sacred and noble profession that the sons of the Khalifah felt
honour to pick the shoes of their teacher. It was due to high moral standards
and passionate attitude of the teacher. A Muslim teacher always presented
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unmatched model of moral and social values even in the modern world.
Throughout the Islamic history, a teacher occupied a high social status. The
first verse in the Qur'an encouraged learning and teaching. Those who
possess knowledge and teach it to others are exalted and respected by Islam.
The Qur’'an says (58:11), “God will exalt those of you who believe and
thosewho are given knowledge to high degrees.”

Similarly, the Prophet Muhammad (PBUH) regarded the teachers to be heirs
of the Prophets by saying, “The learned ones are the heirs of the Prophets —
they leave knowledgeas their inheritance: he who inherits it inherits a great
fortune.”In Islam teachers correspond to the Ulama(the leaned personalities)
and described as the Heirs of theProphets. Transferring knowledge to others
is believed to be worthwhile activity of teachers in Islamic Perspective and
affirms the importance of teaching knowledge as greatfortune.

Teacher in an Islamic Perspective

Islam as revealed religion gives much importance to teaching and teacher.
That’s why a teacher occupies a nucleus place in Islamic _Perspective. A
teacher is regarded as heir of the Prophet. It is a selected rank given by the
Almighty Allah to those who are pious and abide by the Islamic laws. S/he
becomes custodian of the Islamic values; ought to observe and propagate to
the next generations and the societies through preaching for the welfare of
the mankind. A Muslim has to be the role model for students as well as the
community by setting high standards of living and interactions with people.
S/he should be abreast with latest innovations and inventions to get benefit
according to the interpretation of Islamic teachings. So, a Muslim teacher
becomes a source of Islamic teaching as well as the interpreter of the
contemporary situations. Therefore, s/he needs to be equipped with
professional and social competencies, and communicational and
interpersonal skills to make the teaching learning process effective and
efficient.

Characteristics of a Teacher in Islamic Perspective
As teaching is an art (Hussain, 2010); therefore, a Muslim teachers is desired
to have some professional competencies to transfer subject knowledge, and



Research Journal Ulum-e-Islamia Vol. NO. 18

Teacher and Teaching in Islamic Perspectives 5

social and moral values to his/her students. A Muslim teacher has been
playing different roles in the history including teaching, preaching, guiding,
leading, and treating (diseases) or Hikmatand other areas for the benefits of
Ummah. S/he has been working with people and for the people having good
communication  skills, ethics, understanding psychology of the
students/listeners/people, and above all the knowledge of Islam and Islamic
Principles. There are a lot of characteristics of a Muslim Teacher; however,
s/he must possess the following characteristics.

i A Muslim Teacher should be God fearing
ii. A Muslim Teacher should abide by the Islamic Principles
iii. A Muslim teacher should have high moral grounds

iv. A Muslim teacher should have sound character

V. A Muslim teacher should be role model for students

Vi. A Muslim teacher should have unlimited patience and
forbearance

vii. A Muslim teacher should be abreast with modern innovations and
inventions

viii. A Muslim teacher should be visionary one and think about the
future keeping in view the past and critically analyzing the present
situation

ix. A Muslim teacher should work as a missionary for seeking the
consent of God and without any material desire or benefit

X. A Muslim teacher should be competent in his/her subject and
properly equipped with communication skills and professional
ethics

Xi. A Muslim teacher must propagate Islamic values to the students

and society by his/her actions/ character and speech or
conversation

Xii. A Muslim teacher should be soft and kindhearted to make
students enthusiastic for learning
xiii. A Muslim teacher should be aware of the modern technologies

and have sufficient skills to use them in teaching learning process
Xiv. A Muslim teacher should explain concepts to the students through
examples; and relate examples with contexts.
XV. A Muslim teacher should create positive motivation among
learners
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XVi. Above all, the Muslim teacher should aim at character building of
students and develop moral values, courtesy, ethics and
professionalism among students to make them good Muslims,
good citizens and good human being.

Teaching in Islamic Perspective

In Islamic Perspective, teaching is an interactive process between teachers
and taughts/ students based on communicative approach. The principles of
this approach have been envisaged in the Holy Qur’an at different places and
ways as “Call to the way of your Lord with wisdom and beautiful preaching
andargue with them with that which is best” (Qur’an16:125 ).

Here a teacher has been ordered to use his/her wisdom in teaching by
applying it in selecting suitable materials according to the age of students/
learners, theirsocial background,learning experience and level of education;
applying instructional methodologies for explanation integrating logic in
teaching, and effective communication skills for imparting Islamic education;
and applying art of arguing by observing patience, and passion to the
teaching profession dueing responding to the queries of the learners.
Questioning or raising queries are regarded as basis of knowledge and the
Holy Qur’anencourages queries for the satisfaction of one’s soul (Qur’an
2:260).

A Muslim teacher must follow the example set by the Holy Prophet Peace Be
Upon Him and guidelines given in the Holy Qur'an. A brief summary the
instructional principles are given below.

e Using story telling method for understanding the past events and
making inferences for learning lessons

e Explaining the concepts by example/and modeling

e Explaining Stories of righteousness to learners for motivating them for
good deeds

® Providing physical example

® |nitiating discussion

e Setting high moral standards

e Using concept of reward and punishment (Paradise and Hell)

e Competition to attain goodness
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e Explaining concepts to people according to their mental level,
knowledge/ and learning experience

® Explaining step by step

® Indirect instruction (to benefit all the audience and at the same
timewithout embarrassing any particular person Using repetition

® Arguing and raising discussion

® |Loud, clear and soft voice

® Stressing on preposition for stating an important fact

A Muslim teacher is expected to observe the above instructional principles to

inculcate Islamic values and professional skills among learners. The teachers
involved in instructional process and imparting education in Islamic
Perspective must apply the aboveprinciples.

Final Thought

Islamic Perspective is a context which ensures the implementation of Islamic
principles all spheres of human life. Teaching is a focal activity in Islamic
perspective which inculcates desired attitudes and values among students to
live a purposeful and productive life. Therefore, the teacher who is main
pillar in process of teaching and learning must be equipped with certain
professional skills, ethics and competencies having vision of the global
innovations and inventions; with logical mindset and facilitating attitude.
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